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. ] ) It glves me very gr“f pleasure 1ndeea to 1ntroduce the Tollowing =~ -,
_ publi ; 3 in the Common Course",

The reasons for my pleasure ‘are two-fold:- first, thegbfls no doubt at
all that there is a great,nsed for such a publication in our secondary schools;
- second, it has been produced as a result of fruitful collaboration between
Aberdeen Co¥ege of Education and a group of extremely hard-worKing teachers
L _of Enzlish ir Banffshire schodls who constitute the County English Committee. i:j

It is a fact that many books which ere produced, ostensibly, to deal vith
. & purticular educational matter singularly fail to do so because the suggestions
glven are often of a most impractical nature. This is not true of the followiug
publication and therein lies its merit. Teachers of English in every secondary

school will find it to be of great practical value in dealing with the teaching
of English in an actual classroom situation.

-~

R

I zust express my gratitude to the members of the County English Committee
for Banffshire, ably assisted by H.M.I. Mr. A.H.B. Davidson, and Mr. A.D. Buthlay,

Aberdesen College of Education, for all the work which has been done in order to h
rakze this publication possible.

J. K. Purves

B3N
>,

N\ : Director of Education. N
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. 'Bducation Offices, 30 April, 1974
, - KEITH.
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ENGLISH PFOR MIXED ABILITY CLASSES
I¥ THE COMMOR COURSE b

INTRODUCTION

7

thrrni'xmg_tgnnhnr of*: Snzlich needs o he reminded that theaz are times when

Ve

.« and expand the work ‘already done, and in Jamuary of the followi

- Dur:]‘ng/ :‘ - \ 4.

his sub;ect is belng brought under Crltlcal scrutiny and when far-reachiag changes
there has beén a growing pres3sure 8 -
review the alms, obaectlves and methodology of English téaching. Against this
background & Central Committee on English was set up by the beCretary of State in
June 1966 and over the next five years it published a series of five Bulletins,
vogether with a booklet on the use of Drogects in the early years. . ... - __

After the publication of these Bulletins, local meetings were held in
Banffshire to discuss their suggestions. As a result a series cfp+Workshops was
arranged o produce practical programmes for use in the classrooft. However, in 1971,
it became obvious that there was a need to have a county organisafion to co-ordinate
year the Director
of Education set up a County English Committee. This was composed of all the
Principal Teachers in the county, a number of assistants, a representative from ~
Aberdeen College of Education English Department, and an H M.I. Their remit was to
gtudy the national recommendations for chaluge and, in the light of them, devise and
test programmes of work which would be suit Able fo Banffshire: schoolg. ¢ A

The Committee chose as the first area for its$ operations the needs of mixed
ablllty clagses in the common course. One of the prev1ous eounty workshops had
designed a project programme which was tried out Successfully in county schools.
However, it was felt that such a _brogramme catéred for only a part of the work in
the early years and that there was.novw a presslng need to look at the totality of
. the course. . . . .

. - N b R . v

Over the next two and a half years the Committee spent most of its time on this
task. After a long examination of aim$ and objectives for such a course they set
about devising a series. of different-.kinds of programmes of work. These were tested
in English Departments throughout the county and afterwards amended in the light of |

comments received. » «

The follow1ng documént ‘which 1ncorporates thg\gynsequent recommendatlons of*
the Commlttee, has been d1v1ded into- three sections?
PART I gives, firstly, an outllne of the alms and principles on which the
' Committee agreed to base their work &nd, secondly, a sufimary of the
. suggestions they worked out and ‘tested for the structurlng of cours384
. ~ - R i } ‘ .
PART II gives details of the varlous types of programmes whlch fhe Commlttee
felt cquld form part of & conrse in Eﬂglish»ln-the early years. For
each type there is given a list of suggested approaches which can be
_ used in tpe designing stage, followed by two or three examples of
‘ o programmes. Lo
[ ' )
PART III contains & series of appendices to 1llustrate vacrious points of
organlsatlon .and appllcatlon. - .

- o . N o

a
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. 'During their two and half years of‘work in this fiecld the Committee were
guidad in all they did by the following con81derut10ns-

i

I « That it was altogether t00 Pac11e to thinlz that devising work was

s

was obvious that much in the traditional approaches "to" the s bizct

-~ -~ -totally a-case of Oﬁﬁ—a¢$hﬁ$he-olé,—QRQW¥$haxheAnew ! Wailte-dib-— 1 — - — —

. - - —reguired-to be-changed;—it—uas—ernlly obvious-thet there vexs ' —
gseveral features of traditional ways that yould be jettisonsd only

&t -our peril-—;Qhe—Ceerit%ee~the:e¥ore~adooted the DPoliey: efleﬂange [ —

.where necessary and retention where valuable.

II - That the emphasis in any publication of theirs should be ‘on 31 ving
rractical help to the hard-presced classroom teacher. Consecuently,
the bulk of this document is concerned with classroom programres
and gourse organisation.

IIT - That the teacher must be left adequ~te scope for the exercize of his
own professional judgment. :
. E - 9
IV - fThat suggestions for coirses should be wide-ranzing enough to rrevent
a monolithic sameness in the Ccunty ZBnglish Departments.

The Committee considered the desirability of providing a larze number of -
examples fcr each type of programme but in the end decided against it. It was .
felt that, in a subject like ungllsh, where the rersonal contribution of the .
teacher is so important, it would be wrong tgbtrV'to prepare a comprehengive range
of examples. Instead, it was decided to prepare for each type of programne
sugzested aporoaches which would be universally applicable and unaffected by local
and personal differences. It was hgped that schools and teachers could use these
approaches either to devise for themselves further examples or*to select cr;tlcally
from commercially publmshed uaterlal. . -

The Committee suggest that an BEnglish Department, under its Principal, should
play a major part in the planning of courses and ,in the devising of rrogrammes in
individuval schools. While central and county groups can do a lot for development,
much rmust be done at school level in departefental meetings. It is their hop2 that
this document will help departnents and their teachers to meet and deal rith the .
problem# and challenges .of mixed ability classes in the common course. )

4 -
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s A - THE FIVE PRINCIPLES -
o . [

The Commit;ee~decided as a first step, to look at the basic principles of
English teaching. They realised that unless a start was made at this point they

would not bE’realty'crear 1 their own mimis &s to what English teaching was about -

and why they as English teachers existe ae, Was_also ealis&d_that_itw,ﬁ

was UnITRety tnat-the Commrttes coult-come *C!pw:n'n—u' ve and GIBWETLS
about the nature of English.teaching. However, thev did arrive at a working

E

definition of basic mims and these are presented below in the form of five brIncipleE.

Unless some such principles are enunciated there is the danger of devising work
vhile operating in a vacuum and a further danger of techniques, such as the project
method, unit and. theme studies, teing elevated into ends in themselves,

THE PFIVE PRINCIPLES FOR ENGLISH COURSES -
. [
After discussion the Committee decided to base all their work in English on
five principles. The first two of these principles are connected with basic aims
and obgectlves and the other three with methodology.

PRINCIPL S CONCERJbD WITH BASIC AIMS AND OBJECTIVES

. (1) "The Principle of Developing the Communication Skills * . .)

(2) The Prinbiplg of EBprichment

PRINCIPLES CONCERNED WITH METHODOLOGY

(3) The Principle of Balance
. ]

-

(4) The Context Principle ' v

(5) The Principle of Active Participation : |

< .

CIPLE OF DEVELOPING THE COHMUNICATION SKILLS

first principle is to dévbiognto the limit of a pupll's capabilities his
yeading, writing, listening, and speaking. The Committee yield to no-onme
elief that it 1s still necessary, and indeed vital, to deal with the skills
and tonventions of communication in the. Epgllsh classroom. It is not accidental that
this is placed as the first ¢f +the basic principles. ’

THE PRINCIPLE OF ENRICHMENT

The second principle 1s'that the English teacher should provide experiences
which will enrich the lives and contribute to the personal growth of his pupils. In
the words of Bulletin 3, the contexts in which English is taught ... "should be
sitvations in which the pupils.will lears about life, about the world, and about
themselves". Unléss sufficient emphasis is given to this principle in designing work
there is a grave danger of classroom activities degenerating into the trivial and the
undemanding. One of the main duties of any English teacher is constantly to assess
his_worﬁ[in the light of this principle. . e

While it was thought necessary to define the first two prinéiples separately
it was recognised that there are close links between them. It is very doubtful if

o 19 .
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much growth in the communication skills can ever take place unless the concepts.
being dealt with are such that they will not only interest but challenge and

stimulate the class concerned. “w.
_ THE PRINQ;PLE_QF BALANCE _ ~ —— . A . ! —
-~ The Committee felt that it was necessary to stipulate various types of —
balance which should appear 1n.al* English courses. |
-~ — __,u__l_._%,.l [ ——— — T T T T T - V—;
(fjv Within work on the communlcatlon skills there should be a balance between
the spoken and the written forms. The precise nature of this balance '
will obviously vary for different age groups but 1t is important to '
. reallse that in all cases the principle of balance does apply. There"
.___.‘WV.l___ﬁlshnuld_alsg_he balance in the types of wrltlng tackled.
» R ‘
(2) It is wrong to concentrate so much on asking pupils to express themselves
and produce creative work that too littler time is left for them to meet
and feed on the ideag and experience of othets. The Committee therefore & .
placed great stress on such "input” elements as reading, listening and *

[:Rdﬂ:odology for the subject should be built. They see thre¢ reasons for thig:s

possibly viewing and on the "input" contributions which can come from
taking part in plass discussion. There, therefore, has to be balance
between the "input" and the "output" elements of the course.

(3) In view of traditional patterns in the teaching of English, it was felt
that special attention had to be paid to achieving a balance between the
first and the second of the two principles. Experience showed that it
was all too possible to concentrate on "the basics! of reading and writing’

* ¥ and to devote very little in the way of deliberate and detailed attention
- to the second principle. Conversely, in more recent days, some seem-to
@F have become so concerned with personal development that the impression is

e ' given that the mastering of the skilis and conventlons of communication

is of relative unimportance.

i
r-yh'

., (4) The Committee also felt that, withip the second principle, it is necessary
to try to achieve balance In the vagious types of ccncepts and experiences -
offered to pupils so that a broad and varied field of human concern may be
explor¥d. They endoaizdazgg/balance implicit in the passage in Bulletin 3

where it lists possib éas of interest as "the pity, love, loyalty, .
/’wmears and the laughter that lie at the heart of the
world".’ ' ‘ -

/o !

When they first approached the question of balance the Committee found
themselves in somethlng of & dilemma. For exampley the ways in which the complex
communication skills are acquired are only partially understood and in such a
sitvation too detailed an attemp+ at pre-planning and structuring can easily lead R -~
into dangers. S3imilarly the econd rrinciple raises problems since 13 enters areas
which call for a very personal type of-contribution from.the teacher doncerned and
where effective work can be inhibited by too rigid a system of pre-pla ing. On the
other hand, there was a strong feeling that it would be wrong to rely én chance to
throw up a felicitous balance of thé elements in any course. It was felt that some-
attempt would have to be made to produce a rough and general' formula. {In the end
the Committee decided to settle for devising the list of types of balan¢ce given
above and for suggesting a system of monthly reviews of class activity 4t which
the previous month's syork could be measured against this list and the WO-k’for the .
next month planned accc}*dln?lye ‘

THE GONTEXT PRINCIPLE

O  The Committee see the context prlnclple as the foundatiogh on which all
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(1) Puplls must be motlvated aé&pthelr interest aroused . before learning can
, take place to any significant sand useful degree. This motlvatlon normally
only occurs where there is a meanlngful context.

1

SR —— e L, e m
(2) The nature of the 1anguage process itself makes it as necessary for pupils
. *__~__ _ . _to be 4ble to understand and r@@i@“mﬁ‘té;ﬁ& ag _to_have vommend of

¥ “ vocabulary, sentence structures and ba31c readlng.skllls. To &chieve a
- == ——— ——-— useful_level of attainment in the skills of reading, writing, listening and
' talking, a person must be able to apply them .in a context in such a way that
.~ he can respond to the demands'tnat the context makes on him. hus in reading .
and listening it is not enough for a pupil merely to decode the meaning of
a passage or understand the separate jdeds in speech; he must also learn to
see the relationship of these ideas 'to the,context in yhich he meets them™
. and to respond to them as part of 'it. Similarly before he hat achieved even
bagic mastery of the. skllls of talking and writing, a pupil must do more than
construct acceptable sﬁntences according %o the rules of language usage; he
) must also show his ability to use these structures to further some intention -
.. v w1thfh a given context. ) *

o7 (3) The thlrd reason for stressing the importance of the provision of co%texts
) lies in ‘the segond of the four principles outlined above. Teachers are
.required "to nprovide experiences which will cnrich the lives of the pupils
and contribute to thear personal growth". This can only be done within a
context which explorés "#he eternal hunan xssues"

\

a

For the purpose of, Engllsh teachrng it was felt that a context had to satlsfy two
_eriteria:-
( ) Firstly, any teaching'experience snould be a reasonably complete entity
either in the individual unit of time allocated to it or over a series of
units grouped as closely together as possible.

- ‘(2) Secondly, the experience should be such that it is possible for the teacher
¢ to.demonstrate its relevance and value to the lives and interests of the
. pupils. The Committee applied the adjective 'meaningful" to such contexts,

The Committee spent some time discussing these two criteria. With reference to
the first of these they.greed with Bullétin 1 that therd were sound -éducational
reasons for departing from some of the traditional fragmentation of English courses’
with, for example, pupils reading a short story in.three isolated periods spread over
three weeks. Obviously this makes it very difficult for such pupils to get any feeling
of a cogplete context. On the other hand the Committee could not agree with some of
v . the reactions to this traditional system. Sometimes it has been asserted that all the
e activity of the English classroom must now bé structured into.large scale projects or
themes and that there is something to Le deplored about y“act1v1ty which is not so
grouped. The Committee felt that a complete context gah be of any length and that it
is necessary in any Balanced course to have a wldgvv~r1°ty of different lengths. There,
is an obwigus place for the large scale proaect or theme but there is an equally
‘ obvieus place for a whole series of short_ eohtexts which last only one “erlod or even
., only twenty minutes. It would be a bsc&ward step if zll act1¥;ty had to be squeezé& i
sinto thematic or rroject structures and no place vas left for shorter expériences. The _
, QTY against fragmentatlon must not be allowed to lead to ‘the aboiltlon of short but® .
complete contexts from Engllsh worlk. ‘ ’ X 13 |

T#re second crlterlon throvs on any_teacher, planning a lesgon the duty to assess .
* and evaluate the issues and concepte in the work proposed, If, after considering some
potentlal 1dTa, he feels that it 'ces not possescs any elevance to the 11ves,~1nterests
£

[]zJﬂ:and needs of| his pupils then it musﬂ be held to have £ iled the test for a "meanlngful
CEEEEsontext™. . . .




- s »

.. 11 - Q

Ay

It'vas?fe;t, however, thataword of u-2raning was rerhaps necessar;” againci

2d0:3inr too narrew a 2efinition <f the aijective "zeoningful"., Topics shewvld .

not 3¢ cenfdred to the more sbvious interests of pupils. It is part of a taacher's
pr;fegkgonay T2k to zake his pupils awwre of topies which zre of consziiance 10 S,
all who\ rartaxa of the huwan conlition ani tc trr to show that sheze are just a3 .
~ezaingful as tiheir more obvious interests. - .

TRILCIPEE CF ACTIVZ PARDICITATICN .

The fifth 2nd final principls xs thzt, uniess the pupil is marticinating
z¢t_vely in whatever programne is afoct, it iz ynlikely that he will o2nefit as .
“22 should from i:. In the rast, thers terlel %o be “co muck passive listening in
3nglisnz classes and toc little call cn the puzil-to partléipéte in the wvarieus
ctivities. T ) -
- / d

This principle calls for certair zt:iiudes and technijues in condveting clags
adtivities. ' : .

o]
ck

(1) The teacher must always be aware thet he is only one side of a dialogue.
X Teaebers must encourage pupils to have their say and be prepared to
{ accept for discussion points of view which differ from their owm.
Conversely, pupils must be encourzged to accept that their opinions are
equally open to debate. ) - |
(2) The whole art of questioning during lessons must be looked at afresr as a
result of point gne above. In parficular, the vital importance of thé
_\“_//\ open-ended question - as opposed to the closed ques;;on demanding only
"yes" or "no" amswers - must be realised.
. “ .
(3) Any class will alway® contain members +ho ate shy a2nd reticent at teking
part in full blown class discussicn. The alert teacher will from time to
time devise smaller group activities where it will be easizr for sreh.z _
pupils to participate. : e
» . 1 -
] ‘\ In. & modern 3nglish classroom the day-of the."tablzts from the .
' lhount" attitude is over. The good Enslish teacher earns respect for nis - ®
viev§.partlxiby the resrect he sikows for thosetoi others.

These, thexn, are the five rrirciples on which the. Committe deci&!g to base
their work., 1In ejglving them they trust th-t they have develgred a irorking
philosopay for their subject which will enabd: the necessary changes tc be rmade

~while still ret:zining what was best in the tradition=l ways. )

* o ‘
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Tnere can %2 no doubt that, for tphcners forrerly used to strezrel classes in the
@arly yeary, cixed abzlity crcouping canlrazise many urcdlems. The ma-n anl obvious one
is the great ranze of ability vresen*t i tae clzsses 2ai the prodlsms thzs raizzs for
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(4) The Committee in all their deliberations tried to be vraetical. To them
it did not seem a vizble orop031t10n ta ask ungilsh teachers to design
all their work on individual or’.group methods. Designing balance, and
progression into each of the class courses Yor which a teacher is’~
responsible is a difficult enough job without compounding the dlfflculty
by asking him to design and balance several 1ndeoendent courses for
groups and individuals within each clags.- . . -

(5) The nature of Bnglish is such that 2 mixel ability class ioes not.present

- quite so many problems for its teachers as 'in some nore content-based
subjects. In some other subje , where the bulk of first year activity
consists in working through a éfﬁuential course in content and skills, it
is obviously unreasorable tc expect everyone to progress along the common
line at a common pace. In such subjects it is natently wise to gtress the
dangers ,of adopting any ;gea of 2 class or year norm for achievement and
rate of progress. The Committee recognise that in such disciplines
widespread group work could well be vital. ' English, however, is not such
a sequential subject, especially in the "input” parts of its courses.
Experience has shown that different levels of intelligence can react '
meaningfully at their own level to a common stimuwlus. A useful analogy |
is probably a mixed audience listening to a piece of classical music. The
serious musician responds at one level and the interested amateur at

another but both can benefit from the experience. Obviously there are )
limits to this. To extend the analogy - when the musician wishes to
venture into a more academic analysis of the music he must leave the i P

amateur behind. In our own subject, when 'the brishter pupils are ready to
go on to a study of literature in its’ own right they must leave the weaker
ones behind. But this stage, it is felt, is nqt in the early years. In
the first years of secondary there is a -wide range of experiences in the
English classroom which can be. shared by pupils of most levels of ability.
The Committee, therefore, agzin see a place for class programnes, '

’ pvarticularly for the "input" part of courses.

) (6) The Comnittee felt that, in sore of the aporroaches pht forward by
advocates of individual and group methodls, there was too ruch emphasis on
personzl creative production znd "ou%pﬁ%", dnd too little on the,vital and
formative "input” of listening and readins. A sizecble element of cless
rrogrammes in any course could avoid such an uniesirable imbalance 2rising.
Lo . N . e, -
The Cormitjee therefore decided that, in their approach to Jesigning courses
for mizxed ability classes, there should be a mixiure of cla®s work and individual
work., They felt that the "input” elenment (aﬂ:*t from Private Reading Programres
should be conducted largely by shared class work. Zowever, activities like
assignments, correction, and dealing with %he specz2l needs of periicular pupils . .
(e.g. remedlal) should be conducted by indiviiuel or* group methods. .
B » .
UBPER LIMIT TO MIXZD ABILITY FLASSES ] "
5r . S , R
) The Cormittee felt that in the early yexra there wert certzin advantafes to
nixed ability class groupings. Under such o systen ‘‘nere were obvious social
Jbenefits with: the disappearance of uhe-heerubrenbs ¢or some pupils which used t'o
ecgompany selection at the end ofourlmary school. Three to four years' experience
of such classes within the’ county has %hown uhat, in 2nglish, the difficulties are R
Aot quite as great as hade once been tho&g&i\::e that 00urses of value to all pupils .

can be provided under such a system. - -

4

However, it was felt that there wére obvious time limiis to the mixed ability.
system as classes progressed up the secondary school. The Comnittee felt that L
English classes should b€ "set" at that point where the beiter pupils neéded a . {9
level of concept and a level of language in their "input" material which were of

O 1 difficulty that tke others would be Dheble To come to terms with them.

r P
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Zxpe.ience seemed to show that certalnly in S, and to a- lesser extent in S2, the
better pupils did not suffer from sharing a common "input" element but thereafter it
wag felt that separate and more iemandlng provwslon wo.ld have to be made for them.

P}

POINTS TO BE NOTED IN DS IGHING rROuRAHLJJ “OR'KIQED ABILITY;CLASSES

The Committee felt that there were several poihts ﬁhiéhféhould be noted in
designing courses for mixed ability classes. These were:-

(1) The primacy of oral work. They sugzest that there should be & lot of
discussion built into all aspects of programmes and that care should be
taken to involve as meny of the class in this as 1s possible.

(2) There is some danger of underestimating the needs of mixed ability classes.

~ It would be a mistake to assuce, because sone nuplls have an insecure grasp
of language sxﬂlls, that the second princizie does not metter and that such
classes should be given ornly undemnnding ard easy concepts to handle.
Diluted pap will not lead to growth. :

(3) There is a particulzr danger at this level in relying on non-contextual
language exercises. Such exercises totally ignqre the second principle and,
being non-contextual, they have only limited value for the first principle.

(4) care must be taken in selecting "input" material to ensure that it is of
such a nature that the range of ability in the class can all get something

, from it. Material which is too underanding will not do justice to the whole
“‘¢lass. Similarly, meterial which is too difficult should be vostponed till
the better papils are divided into separate classes. Experience ’has shown
that there is now sufficient suitable —aterial for mixed ability classes, in
the early years.

(5) Literary texts in the early years should be seen as a means tg an end rather '

than as ends in themselves. At this level a pupil's developi interests are
in life itself and so the Committee see no place for any form'of literary
criticism. They also feel that a wijle reading of literature uced in this
gensral non-specialist way is the best way of laying a foundation for fut
specialist work in literature with those capable of going on to. lu.

(6) The subject English is concerned not just with the development of language
skills but with the develghment of senswt1v1ty, scales of values and all the
other aspects of the second principle. For this reason there should be
severe limitations on activiities like éxercises on the use of reference books

, and on ploys involving a lot of factual research and copying. .

(7) Remedial work raises special problems. The Committée therefore decided to

devote a separate chapter of their document to it.

’ - -

-
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{aving looked at the special Hroa’eﬂs of mized ability clesses, the Tc.mittee
adMressed Pwvriselves to the guestion of what rrecisely were the component elerments .

1 a ¢ rse for such pupils. They found 1t helpful in their own thinking to list :
uhese unéer the headings of the first Luwo &f the five ~rinciples. Since the third,
fcurtn cnd fifth principles are concerred more with organisation and method than
with content, it was not felt to be necessary to include them as headlrvs oy
list o; uob“onents.

It should be noted that these comnonents 4o not rerresent(differens ‘VL=°-Of

E

class lesson. A range of components will be -resent in en- teqoRins sitr -"ire ~nid
different programmes of«ffork will zake use of dif< ersnt combihations frorm the list.
It wes hored that such 2 lizt -oull be helplul rhen :¥ogrammes were being e
designed in alertiag tezchers to the full r- crze of cozponents which should Te .
23ent <nd telaree” In anv course. ’
(I) -  DHD IRICCIRLE fP oVTOLIN: ?', COATTIZSINN 3EITLS
(2) zztemsive experience of practising the *kills of listening znd talking,
in coalerts of a suitcbly dermandaing “2vel. The concepts should force .
the pupil to new experiences in language. . /
L4 ~
(h) Extensive ezperience of reading for a varicty of vur roszg including. L, .
©  anong others:- . s
» \ ~ - .
(1) Close roading . : oy -
63 it) Literaturs in €l=:37530 11000l 8o Nyl o
S \\ y : : h] . "~ -~ " - ~ae 23 v\ .’.*’ ’
LLL; A Private prealing Jor s VUil el ction, - )
¥ .
(iv) Meaningful work wish raforsize Lcois. .
: . 2 . . N . . :
(c) Bxtensivs “dpactfce in wriiing fov.s 7 UI. 0 oD wooTLl. { <
i) - . -
(4) Zncourazemeni zo use lansuase argatively. -
- \ -
- (e) Incouragement of ‘an interest in the working ef language, but not -2 X ‘
systematic study of linguistics or sramar. -
(f) Orportunities for remedial work, %o deal wiih -renknesses revezled in \ :
- 2
- 3 4 Al !
EFiis class a.ci:.nr:u,ies.6 . ] :
o . A . s .
(IT) ~ ~ THS PRINCIFLE OF ERICEISYT , |
(g) Tidening of horizons Yeyonl +le irrmali itz enve roneznt, ond the enrichrent | .
of erxrerience. . ° w7
. -
(n) Opportunities to become sensi<ive to ard have T2 syecs for:-
(i) the complexityFBf huran nafure
(i1) tre whole ranre of onoti-ns )
4
' ) differing scales of values . -
; > o .
| (i)/ s ) ’
| . . . «
' » ~
§ Qo « 1'7
| |
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') The promotion of an aettiiude of mind vhich, zfter considerntion, avaluates
and reacheg conclusions cn neople and sitvations. This is rezll
sncouresines 1mils to erect their own sec=2les of val—ec, but does not

~
}

K include indoctrination.
. (j) Cyportunities to stir the iraginction 1ad create something net.
(k Opportunities for the developrment of zesthetic semsitivity.
(l)_ Development, fhrough classroon activitiec, of initiative, self-reliance
and, the ability to get on in a work situatiom with others. .
(m) Development of a senss of social responrsibility.
N
There are cortain over-ridirg flsatures of work in Zngzlish vhich cznnot easily
‘ b2 l9fined or included in 2 list of component elerentg., For examile, the pupil
" :hould find hiy vork in the 3nglish classroom stimulating and enjoyable. Unless
thals 23 so, it is unlilkely that the programmes will e succecsful.
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D' - PROGRAMMES OF WORK FOR MIXED ABILITY CLASSES

The Committee then set about devising a range of different types of programme.
In all they drew up plans for some ten different types.

* 1. Project Programmes (Various types as outlined in "Projects in Practice")

'

@«

< * 2. Close Reading Programmes

* 3. Programmes of Class Work using Literature and Related Stimuli

(a) Poetry
(b) Short Stories ; -
(¢) Novels

(d) Drama Texts
(e) Thematic collections of various literary and other stimuli
(f) f%%lms/necordings/TV/Other works of visual art

~ N

4. language Programmes

5. Personal Writing Programmes

"

* 6. Progremmes to encourage Private Reading
7. Programmes to explore Issues of Interest by Class or Group Discussion.
8. Creative Drama Programmes

9. Programmés of Remedial Work

A ’

[N

10. Additional programmes to cater for the special needs of the most able pupi}s. .

These then are the types of programme which the Committee found useful when
designing courses. They would not élaim that the list of types js necessarily
exhaustive and they would like to think that individugl departments might design
others to add to the list from time to:time.

It will be obvicus that in several places the various types overlap with each
other. Despite this, it proved useful to define ten separate types since each givesg
& differing emphasis to the component elements. This, it was felt, would help the
English teacher in his task of Mdesigning a varied and balanced course. - )

Some of the types of pro amme are bbviously of greater importance than otiBrs.
Some will appear at frequent intervals and others at less frequent intervals. In
some terms some of the less important ones may not appear at a¥l. The Committee
decided to call thosSe vhich should appear at frequent intervals MAJOR programmes )
and the others MINOR ones. The major ones are-designated with an asterisk. The o
project is, of course, a special type of MAJOR programme, occupying & sizeable
block of time but not necessarily appearing each term.
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E - THE RELATI‘!SHIP OF ENGLISH TO INTEGRATED STUDIES )

€

During their discussion on types of programmes, the Committee looked at the

question of integrated studies and the possibility of teaching English within such
a systemn. .

They recognised v;rious advantages in this approacﬁ. Firstly, they noted its
fulfilment of the Context Principle, in that most integrated systems are based on

itself.

(1)

(2)

mcaningful themes. Secondly, they erode unnatural subject barriers, take the
emphasis from the subject qua subject, and place it squarely on the issues of life

However, the Committee feel that there are limitations in English teaching to
the integrated approach. . . . '

There are so many concerns to be covered in any integrated course’ that

the full range of issues under the Committee's second principle tends not
to be raised. This is particularly true of the more personal issues dealt
with traditionally by literary texts.

The existence of separate periods for English allows such very personal
issues to be approached in the comfort of & fictional setting by
concentrating on literary and other related stimuli.

Again, with so many copcerns to be covered in an integrated approach,
there is necessarily g, limit to the amount of close attention that can be
given to the Principle of Developing Communication Skills. Obviously in
an integrated course every teacher will be a teacher of English in thig
sense, but the Commitgee feel that there is gpeat value.in having outside

»¥giich a course a particular teacher who, in separate periods; can pay

special attention to if.
%

The Committee therefore see a continuing need for some separate periods for an
English course in any school where integrated studies are introduced. :
, , " i .




considered of value, Suth compromises, however, will only discharge the full .
range of teaching aims if there is some measure of pre-plann;ng, if such pre~-
" planning ‘observes certain criteria, and, in particular, if the basic principle of _
,balance is observed. . .

|
The suggested criteria to be obs3rved when structuring a session's work are:-

(1) Every course must provide the pupils with an'experience of English work
which contains g balance of the various components listed in Section C,
page 15. .

(2) Within this balance the components which require frequent and intensive
quir 0
practice must appear repeatedly within the. overall structure. Types of
component xequiring’this treatment are mainly (a), (b) and (c) on page 5.

*
*

(3) A1l work should be organised in "blocKs" of time, each of which forms a
méEﬁingful and complete context. Some "blocks" will only be one period
long, others may last 3 or 4 periods, while a few will occupy a number.
of weeks. N

<

(4) Ip plaqning'thé'work for a partiﬁé;ar class the teacher should make
provision for any special needs which he has diagnosed. For example,
he may find that the clgss, as a whole, has some yWeakness in reading or
writing, or that there are gome bright pupils who ®an only.be siretched

, . by the kind of programme listed as Type 10 on page 1@®. However, such
special pnov{éion should never be gl%owed 10 break fHe principle of a

balanced course. ¢

(-4 . )
-9 -
’ ¢
i ’ \\ F ~ STHUCTURING A' SESSION'S WORK . . ' ":, .
' / . ., Y.
Any plan for a year's work in English will, of necessity, be a compromise,
because it is quite impossible to fit in every single element which could be
L (5) Children need,vgrief§ in the¥r classroom ezperience. The work should

‘therefére be structured so that the "blocks" vary in length and in ' i
nature over any period of®time. Also, within the longer "blocks" (e.g. W,
. projects or novel reading) the work should be_ structured to have its own
v inherent variety. e ad

"v‘ v

. Lo g e ’ s , ’ <
THE TWO STAGES IN STRUCTURING L . g
structuring ses. The first should be.concerned with long-term outline .
planning the second with more detailed month by month planning.
! . ’
Stage One ? ‘)
' / -

The first stage should normally be done by the Principals Teacher, in .
consultation with his staff, initially before .a session begins and subsequently(

before each term begins. It is concerned withs

.’

1. The "blocking in" of the weeks where the few large blocks are to occur. -

-

(a) At this point it will have to be decided vhether a Minor (Stater) Project :
"is going to be used and whether there is to be one or more thaf™ne full
length.project. ) “ . * ’ P’

e o o

A ruiToxt provided by ER - . v wo. .
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{ The Committee suggest that there should be two Stages-in the process of
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-

.(b) At this point also Principal Teachers will ensure that teachers with more
o “than one mixed ability class do fhot have two projects operating
" simultaneously.. -
,
(c) At this point other major blocks of time can bé pre-planned, e.g. "Novel
Reading Programmes”.

2. This stage also deals with the allocation of texts to particular classes so that
the best use is made of resources and that there is co-ordination in all
departmental work.

3. A departmental decision has to be made and publicised on palicy for those
' components which require frequent and intensive practice. This will include
decisions on such things as the number of close reading programmes per term and
on the frequency of extended writing practice, which individuval teachers are
reqdlred to build into their -class programmes. ¢

4. Departmental policy has also to be laid down giving broad outline guidance on the
frequency of lesser programmes like Type 4 (Language Programmesg Type 5 (Pérsonal
Writing Programmes), and Type 7 (Programmes on Group Discussion). Here, as

"elsewhere, the overriding factor is BALANCE. ] Lo

¥

=

v » ) N "

Two possible examples of long-term\ﬁlans with blocks of weeks reserved, for proaects
and other lengthy activities are given in Appendix I. A list of the Committee's
suggestions under points 3 and 4 above are als0*given in Appendix II.

§tag' e TWO ‘ »

-
1

"  The second stage is concerned with a monthly review of past work and a detailed
pre—plannlng .0f the work for the ensuing month.
1. It is at this stage that the 1nd1v1dual teacher de01des on the detalls of his
programme for the month.

» .
A

4

2. Above all at this point the teacher's-job is to review the BALAN&E in the work done
-'-so‘far 80 that he can make any necessary adjustments. v >

3. Of course such monthly plans will, and indeed must, be capable of being altered *
during their run to meet circumstances which arise. The review at the end of the
month should take account of those parts of a monthly plap which were not overtaken

or,which had to be altered.

4. However, the Committee feel that it cannot be too strongly stressed that pre-
planning and monthly reviewing are nécessary if the overall structure is to achieve
& compromise which meets the five principles and if there is to be a balance in the
components covered in the course. . a

A suggested check list to be used by teachers at this second stage of monthly
reviews is given in Appendix III( ‘

. . . .
.
Y : ) ]
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’ I\L§ ' G - THz RWMMINING CF AN ENGLISHE DEPARTHINT

The responsibility for policy making and for administrative detail inside any
Englisl, Departmect must, of course, lie with its Principal Teacher operating within
the policy guidelines 1aid down for his school-as a whole.

Howaver, the Committee (which contained.all the Principal Teachers in| the
county) f21t it might be useful to give a llst of suggestions for the running of
_mngllsh Dnn;rumen+s which they themselves had found of" help in their own schools.

(1) The prircipal suggestion is that it is unfair torboth teachers and pupils if
tha aumlnlstratlon of the department is limited to the logistics ©of ordering
e.1d doploying hook resources, to.the organisation of the setting and mariiug
of czininations, and to the discharge of the other administrative fasks waich
£111-%0 the lot of the English Devartment. All these tasks, of course, uave
to be jcalt with, but it is felt they should form & relatively small part of

the werk uf running an Znglish Department. t{//\~’
In the present climate of change and uncertainty in the subject tiae xain

- teslt in wrg.nising any English Depaitment should be “the establishment, Thro.gh
discugoivn, of a departmental policy for- the main aspects of the subject ind
tae dicseuiaation of this policy to 2ll members of the tsaching stafl. Such
Lolicisw nu3t be open to constant review, but the Committee feel that it is

- unislpfil to both staff and pupils if there is no reasonably clear departnmental
policy and if staff have\td operate more or less 1ndependen€ly in a sort of '.ﬁ?
WXLILPY vacuum.

(2) The Principzl Teach supervise and co-ordinate the design of all
courscs in tae light of thelagreed policies. .
. ¥ +
(3) The Principal Teacher sh , in consultation with his staff, arrangs for
St.;2 Ore of the structiring of courses to_be carried out either beforc a
.533si6p starts or in its very early days.’ It may also be necessary for him to
orr;ufgp aviews of such outline structures at the beginning of each tern
within ths GSSIOn. )
(4) s Prlﬂc;pal Teacher should also lay down a procedure for supervising and
co-ordin.ting Stage Two of structuring "then monthly reviews and detailed pro-
rlanniaz are carried out. A procedure for this could be the submission of
rUVLv:s and plans to him on 2 regular basis.
(5) THers should be a positive and continuous in-service function designed into
the rerli of any department. The #parinent should be a working team within
viiich toachers are encouraged to think critically about the pollcles and
o niic.s of the Départment's work, and imf which they can meet and discuss in
da¥2il any proposals coming from regionzl or aational development bodieb & It
saculd also allow them to gain experience of de31gn1ng and adjusting courses.

’l

External in-service coursesg will obviously have an important part ‘e play -

in Jdischerzing this function. The ideas and the suggestions for revne.inﬁ

de, avtmental pollcy will often.come from such sources. Similarly, natitnal
) Bhlleul”S and regional documents will also have their part to play. Huwever,

the Corwittee feel that the influence of extarnal courses can easily be

digsivated, and developmert publications (aven their ovn) can becone littl:

Loxre than wine day wonders unless in each school there is a continuing ia— 2:} v

ssrvice mechanism which actively involves all staff. THis departnental
«‘1h—ssrv*ce function ig parulcularly vital, fon young and fﬁexperlencea teaciers.

_(é)“ If ai all possible, weekly staff meetings should be held, lﬂVOlVng “ll,mgmbers
o of the Jdepartmest¥. If this Is not possible, they could be held in two scctions.-
[:R\ﬂ:ﬁuch r2etings should, over a2 segsion, cover a range of nine functions:-




(a) Arranging administrative and légistic details.
(b) Drawing up énd‘co-ordinating S%age One plans for the structuring of tourses.

(c) Discussing points for Stage Two of the structuring of courses vhich are of
general contern. (Discussionson the detadil of individuzl programmes are
perhaps best held og_an individual basis with the teacliers ooncerned.) ,

(d) Discussions and reviews \of \gverall departmental policy and of policy for f
different parts of the work.

(e) Discussions of any relevant development publications issued by regional of
.national bodies. . . -

'(f) Organising and co-crdinating the drafting of new programmes of work/either
from scratch or by utilising commercially published material. g
(g) Discussions of ppsbi%le books and texts to be purchased on the requisition
in the light departmental policies. -
/

(h) Dikcussion on the
ren dial needs, etc
~LHT It i3 suggested that at least oﬁe meeting in four should deal with points\(d) and

(e). .

.. All of these sugzestions make great demands on Pr1n01pa1 Teachers and on class
teachers whe may well have other school duties. However, it is felt that to ask for
much less would not do justice either to the pupils or to the professional attitude of
English teachers to their subject. Obviously in the hurly-burly of school life
comtromises will have to be made, but it is stressed that in any such compromises the
basic principle of balance should.be observed. In particular it is hoped that
administratjve detail will not be allowed to squeeze out the policy-making and the in-
service functions from the English Department's work.

rogress of individual pupils, allocation,to courses,

The Committee would suggest that if the Principal Teacher is to discharge fully
all the duties placed on him in the above sugzestions, he requires an adegquate number
of non-teaching periods. The number of such periods should be in proportion to the
number of staff whose work he has to supervise and co-ordinate. It is particularly
important that he has time to meet and discuss points with members of his staff .on an .
individual basis. v

In the Committee's view, difficulties can sometimes arise when too many duties like
running the school library and the school magazine, producing plays, and making
arrangements for prize-giving are made the sole responsibility of the English Denartment.
It obviously has to contribute its share to such duties, but only »ts share. In
particular, the Committee feel that too much of the time of the Principal and his
assistants should not be taken up by library administration. They would endorse the
suggestion for organising and running the school library and resource centre put forward
in the Joint Policy Statement issued in 1973 by the School Library Association in
Scotland and the Scottish Library Association. Teaching, the formation of policy, and
the cow-ordination of courses must remain the prime concern of the Principal Teacher and
his staff.’ s

o
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‘//EKAMINATIONS ¥

H- CORRECTfONg ' ASSESSMENT AND * EXAMINATIONS

/
CORRECTION . - . - '
‘ . o . ‘ \

The Committee would stress that there is much more to dealing with ‘pupils®
work than assessment and the giving of a’grading. They would endorse the three-
fold descri tlon of tlHe process of correction given in "Projects in Practlcé" in |
paragraph 7(f There, correction.is said to consisf of:- . -

(i) Commenting oﬁnthe appropriateness of the resbonée and on whether the
pupil has seen the full possibilities implied.in the assignment..
. v . : i 3
(ii) Teaching thé discipline of relevance. -
/

. /
(iiiy Correcting errors in spelling, punctuation and sentence construction.

The Committee see their basic principle of balance as again applying herQ All
three elements must be found in the process of correction. -

¢
USE OF FIRST AND SECOND DRAFTS

In operating this system of correction, teachers found it useful to suggest
to pupils that, for most written assignments, they should make g rough first draft
and only e a final draft after discussion with the teacher. No“difficulty was
encounte£§§Z1n getting pupils to accept this practice which is, after all, that ,
normally used in adult life.
ASSESSMENT

£ .
“ The Committee w1sh to stress that a great deal of assgssment can take place
on a running basis throughOut the session. The variqu§ types of programmes
suggested provide ample opportunities for pupils to produce a whole range of »
different kinds of end product suitable for assessment. .

%,

The Cormittee recommend that for the rinning assessment of such work a grading
system (A/B/C/D/E) be used rather than a system of marks

There are real diffjculties about the giving of a continuous series qf low -
‘marks to pupils at the lower end of the range in mixed ability classes. A long
seqence of low gradings can easily depress guﬁﬁ pupils and discourage effort. On
the other hand, inflated gradings to encouragg the pupil can lead to difficulties
with both pupil and parent when term examinations do not refleot these gradings.
The Committee suggest on this point that sympathetlc honesty is the only long-term
policy worth "pursuing. g

.‘

With mixed ability classes in the early years, the Committee can sée the need
for some form of examination external to the individual classes. They recommend
that such an examination should not take place before the end of second term in
first year and that it should consist of only a composition assignment and a close

reading one. It might also .be possible to incorporate an element from the continuous

assessment of. the pupil's work throughout the year in the pupll's flnal examination
mark
! N 1 i

One problem arises when assignments in comp081tlon are set in an examlnatlon to
classes who are used to wogking with programmes which observe the Context Prlnclple.
Young pupils, particularly at the lower end of the ability spectrum, may be unable
to respond adequately or do themselves.justice when the only context :given in the
examination for their writing is a very brief titlg of the traditional typé. (Older
and more mature pupils will, of course, be able to create their own complete L
contexts. from .such fﬁtles). To overcome this difficulty with these young pupils,.
qnoﬁial efforts, should be made to bujlé up complete and meaningful contexts within

[:R\!:n the examlnailon assignments could be set. An example of such a composition
.0 for a first'form class is given in Appendix IV. ‘ v - CY

25



I - CONCLUSION

b

Dlgllsh is a subject which embraces many diverse elements. As their work
progress 6, it soon became obvious to the Commitiee that there was = need for sorme .

> rief bdu clear-cut policy statement by vhich ell thesvarious parts could be
; o2 ihiz Srated into a meaningful whole. The Cownittee were impressed hy the way an
L. =53 pulicy was outlined in the series of five Bulletins© publluneu - the C.C.E: °

bt felt theré was still a need for a more succirct strtement uhlch could be used by
I.oinciwel Teachers in the day-to-day manegerent of departments.

12 vorious defects in the traditlonal approach to the subject are now obvious
> M muu5\uugcher,., Nevertheless, the traditiomzl syster. had the .e-it of providing &
J{, ol co=urdinoting all the various activities in unvlluh, vh*ch vas' easy and simple

YL 52 ia the running of a department. It is unllbelybth;t there will cver again be

Lo

v o wiagle, easily-understood pattern for co-ordinating Jnglth activ.ties.
liavertheless, the need &till remains tgﬂhave a pattern. - )

. .

.
71 2 time of curricular chanse, it fl all toc easy for this poiat vo be forgotten. .
3¢ tiiws, neu concepts can be 30 faec’ﬂ*tlng th.t they ercluie ollors Lut eyually
..oty Odes, 60 crestineg irbalance.,  Sonetive, nev ﬂnurnac €8 to methodology con
s:eo ¢ cale in themselves. .

. . The Comnittee feel tho't the tipe has come to ask teachers to concentrate on the
e teatudly Gad talance oﬁ‘the over-all tune rather than on producing intersating, new but
* i,01a%=% notes. N . .

Yol * ) . -

In.ccnsidering.,all the various elements to be found in the sork of Bpnglish class~
»ocm3, Lt scemed to the Coumittee that the dn lish ?eac¢er h 3 three overlappinz areas

of ?;',Vnelbtllty. Thece are:- /
() a respon31b111ty to the 1nd1v1du31 pupil, to help hin to achieve the
fulispotential. ﬁ*
l} +
) (:2) A responsibility to society, to equip pupils for life withiin 4t and
. ) *t0 introduce them to its culture. ? ) g ’
s
’
(iii) A responsibility to the subject, to equip pupils for latir, nmore
. tigorcps ncademic work in the dideipline. - . v Lo
. v R
Cuvicusly, all thrée ~reas overlap. Howevor, it was felt that they Sﬁ:;oi ugeful =
lewcriptive positions of the responsibilities vhich Jnglish teachers feel fall upon &

thely shoulders. |

e N . - -
_ Aay brief polipy ctaterment for the subject, it was thcusht, has to answer thre
3e%s of guestions about these areas of responsibility. These are:- ,

-

(1) What cohtent ani experiecnces would discharge the re: nonslblllules ln
each ofﬂthece are~s? .

1]

(ii) What teacl*ipb methods -jould best discharge the varlous reulpn~1b111t1e39 \

. (iii) What relative weighting shpuld be given to cach of the three areas?
»
- )
Coviously each generation vill ~ive a dlfferent set of ansviers t. tt. Luestlons,
S . ansgows varying to suit the attitudes, 1n31ghts and bellefs of the’ je cFticular age.

. e . .
e -

. . . 26 e . . *
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3 . . *
THY POLICY YARDSTICK USZD B T COMMITTIE } -
—J
~ *
(1) CONTENT AND EXPERIZNC
K ' LPRIKCIFLES OL'Z AND TWO, AS C(UTLIIZD O} PAGE 8

“PHE LIST OF CO&POWSIT 3hux RT5, AS CUTLINZD OH FAGE 15

. * * .

(ii)' TEZACHING METHODS

{n
- PRI CIPLES THRZZ, PCR, AJD PIVE, AS CUTLIHED IN PAGES 9 TO 11

A 2°UAL WEIGETING IN RESPECT CF TFJ REIPONSIBILITIZRS TO TEE
.. — INDIVIDUAL AXD TO SOCIZTY, WITH ONLY AN INCIDZNTAL TOUCEING ON
TH5 RZ3POLSIBILITY TO THE MORE ACADEHIC ASPECTS OF THz SU3JECT
. DISCIPLINKE.

In fuller answer to the third juestion, the Cornittee felt *hat they should give
esual stress to the areas of responsibility to the individual and to society.
They felt that they 224 not want to sive much direct stress to the "'e31301'153'-“’:'4:'-“y
vowards the more academic aspects c¢f the subject. The early years were the stage
for general, wide exzperience, and *he more academic aspects could feature more
properly at later stages. ' '

This then is the policy yardstic! the Cormitiee when desizning work
for pixed ability clazses in iz 2arly yerrs. It ishored hu‘ +this forrmulation
7ill 2ssist Principal, Feachers znd Assistznt Princisal “eoachers to leal discussion
on subject policy ot Jevartment meetinzs and. eauip clasiroon teaczers to plary a
fv1l part in such discussions.

The oprogrdhmes which follow hava'dsen based on these sug-estions.
. F4

.

a

ERIC o o
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. IYPE 1 '~ PROJECT PROGRAMMES ‘

. ' -SUGGESTED APPROACE -

~ (Based On Appendix 1 of "Projects inm Practice") s
A, Definition » L _— . .
An English project i€ an.lntegrated and structured programme of work built
roupd a central idea. or 91tuat10n and deszgned to provide a continuous relgted

series of varied language experlence

B. Concerning the Choice of Subnect

- 1. The subject choser as the context for the project programme should have
relevance to 1ife as it is known to the pupils, If care is taken dn this
point then it is more likely to catch their interest and motivate their

respo 8 «
pl%’ .. + . . .

2. The level of difficulty in the concepts within the project should be
appropriate to the level.of thé¢ pupils' development.

3. The programme should nof be based,on a context which'depends too much on
background information which the pupéds may not possess.

4, The subject should be such that it presents situations which will meet the
educational demand ,of the second ba51c nrlnc1ple, i.e. TheysPrinciple of
a Enrichmeént. . /

-

N

5. The subject chosen should provide ample scope for a wnole range of varieties
of language, bbdth wrlttennand oral. ' .o /

C. Concerning the De31gn1ng of Assignments

- {f. The a951gnments drawn up should contain & range of difficulty so that there
is scope for response by all members 1n a.mixed abvility class.

- 2. In particular, there should bo some assigrments specially designed with the
brighter pupils in mind. These should nave sufficient rigour toth in level
of concept ana in linguistiq demaaa to tretcn such pupils.

v 4 '

3. Care should be taken to apply The Prlnalple of Balance to the constructlon of
the assigmments to engure that there 1s a balance petween written and oral ones
and a balance in the different varletles of end p*oduct requlred. P

4., A method should be devised to Drevent any par*lcul&r pupil choosing all his
responses from one type of assignment. B S -

‘, . - -

—

Some system of eompu;sdry ass;gnments can be helpful here to ensure a spread
-and a ‘balance in the wdrk'tackled. . coe o

5. Care should be taken to see that most of the assignments are concerned with -
particular situations and examples rather than with generalised dlscu591ons
of the sub;ect. ‘,"9

| 6. Assighments must give enougm hints to allow pupils to emvisage the particular
. “ situation and to.help them to*make adeguate responses to it. Agsignments °
. . should make the kind of detailed suggestions which will lead pupils to explore
‘ less obvious bub valuable asgpects of the subject and will help them to rise
. ] above the trite and obvious Tesponse.’. :

EMC " 7. Textual :Lllustra.tions (of, for example, the type of mting wan’ced) and other
: a stimuli should be provided Where necessary.

t
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! SUGGESTED PROGRAMME FOR AN ANTHOLOGICAL PROJECT -

1. TIKE ALLOCATION TO PROGRAMIE

A prégramme of this kind should run for eight to.ten weeks, using four
40-minute periods.per week. The other English periods ‘should form an
unallocated block devoted to programmes based on literature and other related
stimuli. EThe Principle of Balance). <

.

2. SITUATION N .
. The programme takes. the forn of an IMAGINARY dGQHUNITY. Various events .

and "happenings® take place in this community and dhe written and oral ~
assignments afe based on these. The agreed statemextQof the basic situation was -
The setting for the community is a2 small burgh*wit population of
arcund a thousand, situated at the mouth of & narrdw lley. In the
upper reaches of this valley is a large reservoir, .hel 7§§ck by a dam.

“a

. AN
4 shepherd living near the dam discovers a crack and reports it to
the authorities in the town. There 1s then a sharp division of .
¢ 0pinion on how serious the siftuatzon is. . ‘ .
r o, r. . . .
.+ However, there is no doub: that, if the dam breaks, disaster will .
) '$trike the town. If the dam gives way, the Burgh Engineer estimates
that 2t will taeké twenty minutes for the wave of water to reach-the
towmn

5, PLOT UNITS \

) The programme was divideé into four plot units. It was agreed that each
’ plot unit should be taught-in with an introductory lesson, .

ELOT TNIT ONE - Shephetd discovers crack in dam in late afternoon -,
] decides to warn town at mouth of the -valley.

PLOT JHIT TW0 ~ The Zay follouving the discovery - the town reacts to .
Dews -~ panic or the pari of some - calm dismissal on the part of others ~
tersion zounis towards end of day.

T cT22ks ~ dasaster sirikes ~ watchers give .
iood z% 8,20 a.z, ~ danger gome by 9 a.m,
[ 4

T AR cver=em - - h
PLC? CNIT7 THRIE -~ ‘rne Ga
Fad
.-

warning at &a.m.

PLOT ONIT FOUR —-The aftercath - cleazing up and rescue work. :

4. IMIN CEARSCTIRS T¢ B2 SSTASLISET: IN PROLL-INARY DISCUSSION

. P )
W " I% was decidéd that the Mcore" of the community would be a group of five .
characters.  Other characiers from the commmity would appbar in the assignments. -
from tawe to time but these five wouid be the link joining all the various

events and happenings and giving a sense of unity to tye programme. It was ’

decided that it would be heloful to allow each class to choose names for the
characters., - : . ,

[
<

i. SHEPHERb - a dour man - used to loneliness - sparing of words -~

deep sense ‘of responsibility.
2. PROVOST - a practical, cautious man - does nét want to cause panic -
sense of public duty. .«

v

y A -
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N . .
Iy - “

< 3, STUDZIT BLGINZZR - home from college for holidayé - opinionated and
’ assertive.

4. POSTII3TRIS - shrewd, gossipy - stickler for regulations vhen it suits
her - a member of the Town Council. " _ -
5. TEEUAGE GIRL - compassionate. = R U
5. ROLE OF THE TEACHER '
T

-

While the basic details of plot and character must be pre-determined, the
teachey must make every effort to create an impression of spontaneity in the minds
of the pupils involved. Finor deviations to achieve this end would be acceptable.
Adnmittedly all of this calls for considerable professional skill, but it is
essential and should not be outside the scope of the average teacher. - ..

. o - d
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) TZACHERS' NOTZS ON THE ASSIGHNINZNTS WHICH AgbLLOW

%\ (Teachers should ensure that classes rrogress at a fair rate along the story line)

3\
\

1. P.7.1, Assizmment 1: It would be helpful1;f teachers could have copies of :
similar ezergency noticgs and refer io their wording and lay-out in the teaching-
in lesson for, the unit. .An easily accessible source for such notices is
electricity pylons. ; J

¥ - s

2. P.7.1, Assiznments 3 & 4: It might be helpful to have these assignments as //
§ pieces of improvised drama before turning to writing them. Alternatively,
.“»\\teachers may want “the scripts put on tape to give the class an opportunity for
. oral work.
3. P.. .1, Assiznment 5: The three sp?pches should be “Caped. o . (///-\\'

4. P. .1, Assirmment 6: Teachers should hove available exarple's of. similer
newspaver reports and refer to them in the teaching-in lesson for the uvnit. | .

f .-
- a ] ’

5. I.U.2, Assinment 7: In the teaching-in-lesson, for this unit, the teacher will . .
need to discuss fairly fully how interviews are conducted, mentioning such *things -
as setting the rerson to identify himself and the use of pointed questions to -
bring out attitudes ani opinions. ‘ .

*

, - .
6. P.U.2, Assiznment 8: It might be helpful to have these assigﬁﬁ ts as visces of . .
inzrovised drama before turning to writinz them. o~ 4

. \“ ~

- . -~

7. P.U.2, Assirnment 11: Teachers should provide examples of eye-caiching headlines -
from popular neuspapers and refer to them during the teaching-in Deriod for this ~_
plot unit. . -~
“ | N .

8. P.7.2, Assignrent 14: This should be treated as a class activity, with the clags . !

. being divided into groups, each group producing its own edition. From tiese
group elitions the teacher might‘select the best items for inclusion in a class

. ~editioz, .duplicated on Banda. However, care should be taken thet this does not
consuwe 3Q puch class time that the stdéry line of the rroject gets lost. .
4

9. P.U.J, Assiznment 16: timulus material for an emergéncy warning may be Zound

in the first lines of Feter Porter's voem, "Your Attention, Plsazel™

. . .
. P .

10., P.U.3, Assiinment 17: Should any pupil offer the assigrient in local dislect,
it should be acceptei. However, care should bé taken to ses that it ig a
& ¢enuine dialect and not ¢ bogus, stage variety. '

. -~
.

v -

COrPULSORY ASSIGHI.ZKTS ARE DISIGIIATED THUS * .

Aruitoxt provided by Eic:
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PLOT UNIT ONE - The discovery of the crack . .

Preliminary Instruction

Before tackling any assig:ments read through all assigmments to give the pupils
an overall picture of the ac@iﬁn in this unit. )

A shepherd who lives near the dam discevers the crack when on his rounds. Although

there is oply a slight trickle of water, the shepherd thinks it could be dangerous

and, decid€s o take action. '

* Assignment 1: There is an official notice at the side of the dam, stating what
action to take in an emergency.

Write this notice. Before tackling the wraiting of the *Q?ice, ask youfself:

(2) Will there be a lot of writing on it? Remember’that if has to be read quickly.
(b). What vital vieces of information will anyone need in anf emergency? .
(c) Wnat kind of lay-out would help easy reading of the notice? -

Asgirnment 2¢ The shepherd knows that the fgrmer who owns the sheep is coming to
visit h1m>°t 5 P.m. and that, if he goes off to warn people, he will miss him.~
He thereforé leaves a note ‘explaining his absence. Write this note.

[

. ¢

Assismment 3: On his way to the nearest teleggpne, he meets a Forestry Commission
Land Rover.- He asks the driver to take him to the nearest phone but the driver is
“most unwilling becausg he is on a rush job of his own. Furthermore, he finds it
difficult to believe irom the shepherd's description that there is an emergency.

-

- -

Script the dialogue for this conversation.

-
-

”

* Assignment 4: The shepherd finally arrives at a phone box half-way down the glen

at a*sawmill: He diils 999.

Scritt hiw™€onversati-n wi¥h a senior police official with whom he is*gpnnected.
Rerenber the type of person that the shepherd. is. Eow will the police officer

get tﬁ% fullest 1nformat10n from him? What kind of details would the polife officer

want?

/ .
- Assirmment 5~ e\shebherd 20 wn into town. The Provost listens to him and
calls an, emergepcy meeting of 1t Town Council for that evening. The shepherd is

asked to tell his story %o the néeting.

(a) Wrice his stogy as he would tell it. F !

<

\ .

The postmistress sees this as a serlous emergency and makes a short speech,
explaining why imrmediate action is necessary.

sz

(v) JWrite her speech.

The Provgi}, being a catitious man, wvants to avoid panic. He is scav¥ed of vhat R

might happen if fear grips the town. In a short speech, he asks the Council to
wait for_experts' reports before taking any action.

-

Yo

(c) ¥rite his speech.. -
Assignment €: The postmistress talks about the Council meeting to her neighbour
who is a local correspondent for a newspadper. She tells of the row there was after
the speech by the Provost. The reporter composes a report for a national nevspaper,
_telling of the discovery of the crack and of the subsequent Council meeting.

Compose the report that He prepares for the ngﬂégéper. 233

-

-

; — V4 -
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PLOT UNIT TWO — The day following the discovery

Preliminary Instruction.

As before, read through all assignments to give the pupils an overall picture N
of the action in this unit. ’

* Assignment 7: The town is alive with rumour. Newsfaper and T.V. reporters have
arrivéd from the nearest big city. .
(a) Phe reporter for B.B.C. felevision has been told that he will be given

a two-minute spot on the national news that evening.

Compose this report, describing thé town and its setting, the threat
from the dam and the varying reactions of the townspeople.

~

(b) For "Nationwide" he is asked to get interviews with various people from
the town asking how they feel.about the threat to their town and what they
think should be done abouz’it. ' . :

Script the interviews with any TWO of the following, in such a way that
their differing attitudes are made clear:- ’

(i) The Provost
. (ii) The Postmistress .
(iii) The Student Engineer - .
(1v The Teenage Girl . .

Assi;;Eent 8: Imagine you are in the Post Office. The postmigtress,'still
angry after last night's Council meeting, is talking to each customer. She
is doing her utmost to whip up support for-immediate action.

L} - -

Script various short scenes in the Post Office. . .
(e.g. with local minister, headmaster, bank manager, mother of young chlldren)- . T

»

Arguments are likely to arise in some of the cases. Try to make sure that
they appear in the dialogue. .

* Assignment 9: The public become alarmed and' the Provost feels émeelled to call
a meeting to explain the situation. Handbills for sticking in shop windows and

general distribukion are hastily prepared.-

* .

’ (3) Draw'up a hand bill

_ The Provost hires a loudspeaker van to go round the town, qggpgncing the meeting.A)

3

ek N

(b) Script the announcement it would make
R -,

NOTE: Since the van is moving, the a uncement cannot be a long one.
However, it must give people thd necessary information about

’: the(qgeting. T

Assignment 10: At_ththurriedlyfcalled public meeting (see 9 above) various
speakers attempt to put their views to the public about what should be done.

Write the speech given by the'followigg:- .

(a) Student Engineer - gets exceptionally worked up in his speeéh -
authority must act now, tomorrow too late. e .

RIC G/ SR 1
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.,' .
(v) Compassionate girl - hesntant at flrst - brings 1n need to care |
for older people.
- ¢ L. 4
Assignment 11: The meeting in assignment 1C is covered by a popular pational

nevspaper. . . . .

Write the report, telling of the spgeches and the viclent debate’
- which followed.

(Supply an eye-catching headline and break up the report with short ‘

sub—headlngs ) , . )
- J . . * 4 N
Assignment 12: The compassionate girl visits an old couple with whom she is
. friendly. e~following events happen:- .

(a) She finds the couple very'worrled about what they will do if the
dam breaks. .

(b) Tpey tell her how much this particular house means to then. They
came to it when they were first married 50 years before.

-

(¢) They tell her they have decided to stay and risk it.

(d) She tries to persuade them to go, and gives details of hcy they will

. " be looked after if they have to be moved out.
’ (e) She yolunteers to phone to their son in a distant towm, telling him
] what is happening te {hem. .
o 3

Write a short”story, describing vhat happened during the girl's visit.

Assignment 13: Many peBple are frightened: ‘some-are excited. E |

BITHER
() (i) Comvpose a letier sent by a Friratened youag girl (131 14) to
a friend describing how she faels.

J

LY

. '(ii& Cdmpgse a 1ebter from in E'C‘ted younz oy who thinks that the
vwhole affair is thriliin~, He is alrmosf looklng fﬂrafr%/;o

the events of ﬁhe next day-

PR N

o b ) n‘ B : . - OR
- ) . - " .
N s (b) What is the mood of the town as it zoes to slesp that faueful n1ght°
) In & short account try to deceribe what it feels like to,be 11v1ng
in tha; towvn at this moment.
 Assignment 14: The.towﬁ!s local p decides to bring out a specinl edition.
. The following items are. included 1 i- :
(a) A straightforward descrlptlé\\\f the evonos. ‘ A ’4~
. .(v) An.article contributed by the student, who points out what the
© » consequences. of delaying a.ctlon m1g'h+ be - that lives are lost. 35
fc) An appeal by the Provost for calm. He points out that fhey do not
P : have, as yet, expert opinion on the matter.
? "(a) A full-page notlce. giving detailed 1nstructlons for evacuation," if

the dam should bregk. , ‘ . ot

) * (e)- A short artlcle, telling of the arrangements made to keep a uutch on
the dam and %o give a warning to the town if it should bre,kt o

»

:

Make up‘thls edltlon of the newspaper,
,.,rtf'\" .




PLOT UNIT THREE - The dam breaks Ve

Prelimingry Instruction ’

-

As before, read through all assignments to glve the pupils an overall plcture
of the action'in this unit.

Warning 1s'reJeived froo watchers at the dam at 8 a.m. that it has broken. At ..
8.20 the wall of frater hits the town. Although all the people have been evacuated n
in time, -the damage to property is enormous. By 9 p'clock the water has subsided. ;T

* Agsgignment {5 As part of the- emergency procedure the Burgh Englneer has been
sitting 7ﬁha Land Rover equlpped fith a two-way radio on the hllls;de above
the dam, "At a few mInutes to eight, he rea11ses that the dam is breaking.

kY

(a) Script the emergency call he woyld put through to warn the town.

Try to capture the sense of extreme urgency. He mould be brief and to
the point and want c¢onfirmation that h1 message had been clearly’
understood. ?

(b) Prev1ous1J the B.3.C. had asked him to give an eye-w1tness account g
S over the radio for their programme if Lanything happened. As the dam
— gctyally breaks, he goes on the air to glVe an eye-witness account.
He is. horrified, at the s1ze of the wave of vater, its noise, the way
the ground shakes, the damage it does to surrounding woodlands.
Script his eye-witness'account.

Assignment 16: When the warning is received, the Provost orders thé loudspeaker
van to tour the town giving the warnlng'for émergency evacuatlon.

Scrlpt the ‘brief announcement . given by the van. S ) S .
NOTE: P S e R
' / . ’ LA .~ X 5
1, "It must be brlef and easily understood. S - ' o -

2. .It must be flrm, leaving no doubt ‘that evacuation imst take place.
3. It must not cause panic. It must stress that people will be in no
danger if they g0 in an orderiy fashion., 1.

Assrénment 17: The teemage girl's'family are ready‘ﬂﬁ go at once- after hearing
the announcement, but she i3 missing from the house. She may perhaps be looking
. after some. older people.

5 ~

4

' N .2 ® 4
Script 'the dialozue which occurs in her house in TWO scenes:~ .-

~

- . (2) Vhen family realise she is missing, what can they do? o ‘
C U Will tkey wait or g07 ~ T
” R S
. - {p) When-sheAnegﬁins home at theflast minute, how will the family reaet?
. ;*f

M Assignment 18: As the wave sweeps down, the local newspaper reporter records
his impressions in the\form oﬁhnotes for subsequent writing-up.

4

‘Write his rough notes. . :

-~
z

.Asslgnment 19: Some refugees, whose homes have been destroyed are dlrected
by the police to the big house on the hill. The owner gives a’ short talk in .
which he ) : <

1) . .

§a§ welcomes them

{b) expresses his sympathy
c) tells them of the arrangements for houslng them\temporarily ’
: T in his home. . ), ) L
.ERIC" - ‘ Compose h:.stalk. S , 36 ’ o

EAN oy T ‘. L
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PLOT UNIT FOUR - The aftermath

Preliminary Instruction . .

"’e

As before, read through all assignments to give the pupils an overall picture
of the action in this unit. - N .

%

- . ) .
Assignment 20: Reports of the disaster reach the B.B.G. Newsroom-in London.

(a)'_Cbmpose a news flash myving very brief details of the disaster. -

(b) Compose a more detailed report for "Nationwide" at 6 P.m.

Assignment ?1: A reporter from a popular Scottish Sunday paper arrives in town.
He is looking for stories about people's experiences and hardships, which will
appeal to ;eaders' sympathies. -He interviews in turn:- ¢ .

(ig the shepherd, who has lost his home.

) (ii) the lonely old lady who bad been helped by the teenage girl but was

' forced to leave behind her fa&ongité cat/do budgie. .

(iii)-the Provost, who praiges the way people have behaved during the disaster
and who states that the damage is so gPeat that outside help will be
required. “ ) . - .
(iv) a market gardgener whose greenhouses have been broken and crops ‘degtroyed.
He has alsd, lost some prize exhibits for a show. ) ‘

¢

’ — . <

« ‘

(a) Seript any THREZEZ of these interviews. S . -

» 3\ \, .

‘(b) Compoge the newspaper article which is finally nrinted, bgsed on these’
interviews. Give it a suitable headline and sub-headings. .

Ascirnment 22: Drav up'a poster giving warnings and instructionms, e.g. boil all

water, possibility of leaking gas in ruins, danger of contaminéted’food.
* L ry ¥

4ssienment 23: In response to the Provost's appeal, the Army arrive. ‘By the next
day there are squads of soldiers everywhere, working with bulldozers and lorries.‘
The B.B.C. tean give an eye-witness account of the Army's part in the.cleaning-up ~
operations for the .programme "Panorama".. - '

«
+

B -

(a) Seript tie-eye-wﬁ%neéé account of the Army at work.

- (8) Script two interviews which form part of the Panorama programme:-,
) ‘ A d s --.
¢ (i)‘ with the Provost who tells.of his-plans for rebuilding the town.

. (i1) with tke Postmistress,‘who'is still gngry that the Provost hesitated
: so long before calling in outside help.

Assiemment 24: The student engineer feels that dams in dangerous situations should

be under constant watch é4nd writes a letter to the newspapers.. He points out that

it was sheer chance that the shepherd saw the crack at all. BHe calls for Government
action. - . . -~
. »

Write this letter. . ' . /
\ Iy -

. ‘ ) .
Assignment 25: The teehage girl in a. letter to a city friend describes what has
happened and particularly her own.effiorts to bring two old people to safe?y.

Write hér letter. ' ) .
- . ’ R ‘ 37 N “ ‘; . . '\
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TYPE 2 — CLOSE READING PROGRAMMES

SUGGESTED APPROACH

i
\ w

IR ;-
The normal approach to Close Reading will be oral, with detailed discussion. - .

.Occasianal practice in written work is desirable but should not become the

rule. FProm time to time a related written assignment should emerge.
bl

. (2) .Close Reading is reading in depth in a complete and meaningful context.

To achieve this the pas#age must not be too short. On the other hand
its length must not exceed .the period of concentration of a mixed
ability class pupil.

(b) It may be necessary to establish the setting or background beforehand.
The passage could form part of a longer context, e.g. the novel/short
Story. ’ ! A ) !

The teacher's aim is to find contexts which contain some eldments of the
Principlé of Enrichment, rapging from the ethical right through to the
aesthetic. : . ¢

Even if the Principle of Enrichment is present, the passage must also be

relevant to the experience and level of the class. It must be remembered

that there is a 'concept' level as well as a 'language' level - ideas as well

as words. Texts for Close Reading should shdWw a progression in the degree of
difficulty of both these levels. ‘ oy

’
o

[
The questions must reflect the central ideguénd purpose of the passage. They
must not be designed simply to produce a set humber of marks or concern
themselves with the minutiae of the passage. . -

If there is a lbf of exploitable material in the passage, careful selection is

- required. Issues showld be established.in an order of priority, selected by

the teacher. Try explicitly to identify the main purpose of the author.
(Linguistic points about-mood and tone could-also be examined but only in a very
simple way. i

-

-

Occasionally the teacher should set a series of whittten questions fraped along
the same lines (4n accordance with the Principle of Balance). ‘

4 ¢
1 "N Y
~ .
NOTE: : ¢

.
e

Some examples of questions suitable for written assigmments are given with
several of the following passages. :

o«

hd -
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FIRS? CLOSE . mIIJG IIRACT '\ L s Y, |
, .
TUMPOM SAWYRR -~ PSYRHOLCGIST! )
. ‘ O \
3 turdzg/ﬁ'rﬁxng was cone ard 21l the summer world was bright and fresh, and .
brimniag 41th life. There was a song in evely heart; and;if the heart was young -
: ' thevgxéwc\iasned at the li... There was chger 1n every face, and a spring in ewery.
: stey. The locusi trors were in bloom, and the fragrance of the blosgoms filled the

air. Cardiff Hill, b.yon® the villar2 and ebove it, w»s green with vegetation, and
' . . f . .
, it lay just far onoagl awny o 3eer a Delectable Lunc, ireamy, reposeful, and inviting.

Tom e2gpeered on the gidewalk with a bucket of whitewash and long-handled brush.

He survevsd the f.rce, and the gladness went cut ¢ nature, and a deep melaucholy .
“sestled Icwu agom tis zpirit. Th:rty yercs of broad fence nine fest high! It seemed
, to hin thet 1ife wos woll wi, ond exicteace ».t a burden. Sighing, hé ulp“ 4 his
brush aud passed it e.org Lo tupros~ plank; repea‘“u fne operevion; did 1% abaln, .
compared the insi-a'f.zeunt ferasﬁe4 utremc wice 1l'e far-reaching contirent of the
vnvhitedashed fencr, 324 327 down ~a a’ treec=box ulgco“raqmd. e
4

—

-

He vegan to ~nis of the fun be had planged frr Lais day, zud his sorrows
miltiplieds 3oqn the boye would could triprirg aler. on 21 sores of delicious .
expeditions, rl riey wer’l make a corle of Tun of hin for havivg o work - the very
thought of it burrt hin 11 :a fine. He ot cat his worldly wea”tl and exazired it -
bits of toys, rarvles, 2 cocugh to bgy sn 2xchange of work maybe, but not
enough to buy s0 ..uch as F2lf ap \cu. of purs .revuom. 3¢ _he retuvrned his straitened

v - ~~
At this dark and hopeless moment an inspifafion bugst upon him. Nothing lessk_
than a great, magrificent inspiraition. He took up lLig brash and want tranquilly to
Uorx. Ten Iagere cuge in si b gre‘:n‘lr' the v vy Yoy of all woys whsse ridicule
ke had bzen 1 nldingG. Tgn's paolt vise the hon, ki, onl Juip - oroof eancugh that his

Bzoapt 4o lrght and bie
long, melodicuz whoop
dong doung, for he was

xiticipations hisa. He jac e~tinz an nnul ing a
Iuntervels, rF‘ollowea by a desn-toaed ding
ersonating a uteamboat Ag he drew near

e slackened speed, Vool

. the mijdle of the strebt, leaned far over to starboard, and rounded-to ponderously, ~
) with laborious pomp an c1rcumstance, for he was personating the "Big Missouri", and
copsidered himself to bé&xdrawing nine feet of waten’_"H€‘§E§ boat, and captain, and
‘ ergine~bells combinsd, so \e had to imagine himself standing on his own hurricane-~deck
giving the orders and executing them... . . N

. Tom went on whltewashang nald no attention to the steamer. Ben stared a moment-
& and then said: .. . .

, . "Hi-Yi! You've up a stump, ain't yout"
+ Ay 4 N . ° °
Q;; . No angwer. Tot surveyed his lest touch with the eoye of an/artiét; then he gave
T his brush another gentle cweepf’and surveyed the resilt as befora. Bon ranged along- ~
side of kirm., Tem's nouth watered for the apple, bit he stuck to his work. Ben said;
"Hello, old chap! You got to work, hey?" -7 .
"y, it's‘you; Ben! I warn't nbticing."‘ ’, . -
"Say, I'm going in a~sw1mm1ng, I am. Don't you wish you could? But of course .
PR you'd druther work, wouldn't you° tCourse you would." X
s Tom coﬁfemplatedfthe boy a bit, end said:
s "What do you eall work?" - o ' E . (”\i

. o "Why, ain't that work?" ( -39 - - - ' . . a
CERICT T e et SR SRR

N ,Tom/
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Tom resumed his whitewashing, and answered carelessiy:
mJell, maybe 1t 15, anl maybe it ain't. All I know is, ‘it suits Tom Sawyer."
"Oh, come now, you don't mean to let on that you like it?? -

YThe brush continued to move,

"Like it? . Well, I don't gee why I oughtn't to like it. Does a ﬁoy get a
chance to wash a fence every day?"

That ﬁht the thing in a new light. Ben stopped nibbling his apple. Tom, swept .°

his brush daintily back and forth - stepped back to note the effect - added a touch
here and there - eriticised the effect again, Ben watching every move, and getting
more and more interested, more and more absorbed. Presently he said:

"Say, Tom, let me whitewash a little."
. \\ -

Tom considered; was about to consent; but he'altgied his mind

"No, no; I.reckon it would hardly do, Ben. You see, Aunt PolZy's awful )
particular about this fence .- right here on the 'street, you know - but if it was the
back fence I wouldn't mind, and she wouldn't. Yes, she's awful particular about
this fence; it's zot to be done very careful; I reckon there ain't one boy in a
.thousand, maybg two thousand, that can do it in the way it's got to be done."

‘"No - is that so? Oh, come now; lemme just try, only a litfle. I'd let you,
if you was me, Tom.," ' ; s
. L. ~ v
"Ben, I like to, honest injun; but Aunt Polly - well, Jim wanted to do it,
but she wouldnft let him.- Sid wanted to do it, but she wouldn't let Sid. Now,
don'{ you see how I'm fixed? 1If you was to tackle this fence, and anything was to
happen to it .ooo(oo“ - ' ' * : >
“\ ‘ . -
"0h, shucks; I'll be just as careful. Now lemme try. Say - I'1l give you the
core of my ‘apple.” S

\

"Jell, here. No, Ben; now don't; I'm afeard....!

/
~ . o . . .
"I111 give you all of itt" b

Tom gave up the brush with reluctance in his face, but alacrity in his heart.
And while the late steamer "Big Misgouri",worked'and sweated in'the sun, the rétired
artist sat on s barrel in the shade close by, munched his apple, dangled his legs,
and planned the slaughter of more innocents. There was no lack of matenial; boys
. happened along every little while; they came to jeer, but remained tQ whitewash.
By the time Ben was fagged out, Tom had traded the next chance to Billy Fisher for
a kiteNdn good repair; and when he played out, Johnny Miller bought in for a dead
rat and a\string to swing it with. And when the middle of the afternoon came,
from being a-poor poverty-stricken boy in the morning, Tom was literally rolling
inealtl: He had a nice good idle time all the while -~ plenty of company - and
the .fence had three coats of vhitewash on it! If he hadn't run out of whitewash
he would have bankrupted every boy in the village. .

s ) :

)

JoL :
490
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SUGGESTED LESSON PLAN

.
’ N . 1

A. 1. Bstablish the context, by outlining the book, mentioning time and place.’
-//’ 2. Read the passage to the class. -
A * 3. Ask some questions to recap on the narrative line.

4. The substance of the extract is the insight into human nature. Direct the-
, questions to bring this out. . \\\\\\\
(1) 'Tom was no>fcolt '

How do }ou ¥now this from the passage? .
/ - . Co-
/// . (ii) Now steer the discussion to a close examination -of paragraphig
) onward.
(a)' Pom the actor? ) ﬁ
(b) Tom the schemer? '
(¢) Tom the salesman?
(d) Tom the financier? :
(e) Tom the psycholagist?
(iii) Pupils should now be &ble to take the parts of Tom and Ben, and the

- rest of the class can comment on their interpretation.of the
characters.

Y

5. The teacher may wish to point out the humour in ‘the pagsage.
6. Language Points:
(i) dialect differendes, e.g. 'ain't', 'druther'.
(ii) use of figurative .language e.g. 'slaughter of more innocents'.

Time Allocation: One forty minute period, but if more time is redquired, then

the work must continue the ‘following day.
/ . [

B. Alternative set of questions suitable for WRITTEN ASSIGNMEKRTS
1. What was the task that Tom had to do that day?
- 2. VWhat were %om‘s feelings when he thought about the task ahead?

’ 3. What was the first thought that passed through Tom's mlnd in trying to get
! out of doing the job? N

4. Describe in detail the steps by which Ben came to whitewash the fence instead
of Tom.

,5. What kind of boy do you think Tom was from thls plan of action?
Try to give a reason for your answer. . K

B4

cond CIbse Reading Extract '"First Lesson laurie Lee: Cider with Rosie removed due to
L g .
copyright restrictions (. 40) Y

@ e
* o -
. -
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SUGGESTED LESSON PLAN

A, 1.

3

4.

5

1.
2.

30
4.

5

2.

Establisﬂ the context, . : . :
Read the passage to the class.

Briefly recap on the narrative line - - -

where?' vho? what? ‘outcome? his lessonf

The‘sﬁbstanqe of the extract is the discovery of social relationships.

f.

(2) The writer hag a very good and vivid memory.
v

4
Whgt is ﬁe.recalling?
(v) (i) Explore fully the‘relationship betwee; Vera and himself;
(ii) What is the class reaction to. him? ’
(iii) Soqé cemment is now required on Hig own reaction.’ ,
(iv) What lesson Qid he learn?

The teacher could now briefly examine

(i) the humour in the passage; and

*s

(ii) the use of language, e.g. 'cosy anarchy', 'limpet!, 'righteous',
'smirked!.

[3

B. Alternative set of questions suitable for WRITTEN ASSIGRLZRTS

What vere the feelings of the boy towards Vera at the beginning of the
passage?

Why do you taink he hit Vera in the first instance?
"T hit her agein.” fﬁhy do you think he did this?

Whet were the immediate reactionsgy{ the other children? e

Imagine you happened to be in the playground when this happenei. Describe
briefly the sScene as you saw it. (Use the informetion from the passage.)

Exp;fin clearly what lesson you think the boy learned from the whole incident.

.

. Fourth Close Reading Extract "Know Thyself from Bi%ﬁy The Kid" - William Gglding
removed due to copyright restrictions (pp. #3-43




SUGGESTED gg \
A. 1. Establlsh the comtext. \ ’ S —_—
2. Read the passage to the class. \ L
3. Establish the narrative line:- | a\ ) I .
(1) What kind of boy is he? A _ . . .
(i1) What happens at break? - \ I
) (ii1) The reactions of the others? o
“(iv) 'The boy as a "loner"? L L
¢ (v)—His humilistion? ' N .
’ 4. The substance of the passage is Relatlonshl;s and. Se@f “Knowledge.
. (i) Wnat does ‘Break mean to him? (Close examlnatlon,of thls)
, ii) Does he realise that he is being obaectigggble?
(iii) When do th;ngs make him aware of opposééion” (Trace this right through)
"(iv) He wins his fight but how does he feel about.it?
(v) Eis finsl realisatien? y%
5. It would be dlfflcult to leave such a passage without asking for comment
on the fun of it.-
6. General language commegt:-
(i) VWhy no name after 'Miss'? ‘
(i1) 'Seranadiné & vast sorrow'. o .
'Waters of lamentation'.
'Swimming through a great ocean of sorrow'.
B. Alternative set of questions suitable for WRITfEN ASSIGRMENTS
1. What did the boy expeét to get.from school? -
. 2. (a) Way did the boy enmjoy the Break? _
(b) What two courses of action were open)to him during Break? Why was
' it difficult for him to make up ‘mind on one of them?
3. Imagine that this boy was in your class. Desc;ibe your feelings towards
"~ him and the steps you might take to put him firmly in his place.
Z. How do y;zQ:;Ihz~the boy felt after the fight when the whole c%ass was
- against him? . - .
5. Wigi lessons do yo the boy learned from the whqle- affair?
o) . - 43 -

_ - 44 - L _ P
EQON PLAN‘\\\ ‘ . .
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TYPE 3 - PR ‘m.‘S OF CLASS' WORK USING LITERATURE AND RELATED STINULI

’ ~* (a) POETRY

.. SUGGESTED APPROACH ,

t. The context principle should épply to poetry. .The poem should be a single )
unbroken experience, where possible., «In the case of a longer poem, the completlog
should take place on-the follewing day. ' . .

1

. . . . . s

2. There is no one way to approach a poem. Bach .teacher must establish his own
tentry' with pre-planning.” Where the experience is likely to be an-unfamiliar
one, it may be fecessary to establish beforehand the setting or beckgreund. .
(Examples of pre-planning are given in individual lessons.)

3. VWhile a poem should be freated as an entity, any resultant 'spin-off', e.g. into
another similar or contrasting-poem on the same.theme, or & small tcluster' of
poems shewing verying attitudes to the themk,.can be rewarding. If this ,
treatment is adopted, it means usipg a block' of time rather than single poetry
periods. - ) v - :

4. A conscious attempt must be made to present ‘as wide a range as possiblg of kinds
of poetry from the following:- the beautiful, the real, the thouzhtful or”
thought provoking, the entertaining, the humorous, the arresting znd the unusual‘
(see examples).

.5. The teacher should take every opportunity of presenting poems to clacses, to
develop the poetry habit, e.g.:=- ’ '

¢

(a) merely reading & poem at the few minutes at the end of a lesson,

(b) encouraging visual presentation (e.g. painting, drawing),
(c) reading other children's poetry occasionally,

() teking every opportunity to reinforce a poetic experience with music, a
. ’ picture or other relevent materials, :

’ * (e) having poetry books available in the cless library,

(f) compiling an illustrated class anthology of favourite poems.
AN
It will be necessary to provide a readily accessible and wide range of source
material, e.g. poetry anthologies and B.B.C. pamphlets. :

The choice of poetry is such an intensely personal thing, that it should be
« realised that the following poems are nerely examples from the range referred to in
paragraph 4 above,

A. THE BEAUTIFUL:- ) ' . . ' ‘

ADLESTROP < :

Yes.I rement#r Adlestrop —

CATIIDT 4 ° Sresmeremn - eeen mem e e .
MATTRIAL nHGUTT Y TA e TTH Y T rSS T ART AV
- P ICTIGNS
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KATERTAL REMOVED DUR TO COEYRIGHT RESTRICTIONS N e

3

,

.

\ EDWARD THOMAS.

This is a poem to ie briefly enjoyed in the passing. It may well be

linked to a picture, a piece of music, or a discussion about pupilst similar
experiences, )

B. THE REAL:- "
TTMOTHY WINTERS
P

' Timothy Winters comes to school

Be -
. ¢

t/
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ﬁgad into this poem Vlth either an approprlate picture or poster e.5. a 'Save
the Children' poster or alternatively a newspaper cutting.

. A R
I -

- . C. ,ZdE THOUGHTFUL OR THOUGHT PROVOKING:- - g
‘A CAT : - N

-

She had a name among the ‘children;

MATERTAT RENOVED DUE TO COPY2I :> BUSTRIZTIONS b,

EDWARD THOIMAS,

D. THE TITEITALNING:- - .

ARITENETIC

Arithmetic is where numbers fly like pigeons in and out of your head.
Arithmetic tells you how many you lose or win if you knov how nany you
hzd before you 1ot or won.
Arithmetic is seven eloven ell good children so to heaven - or five six
bundle of sticks. '
. ‘Aritihnmetic is numbers you sjueeze from your head to your hand to your
percil to your nz2ver till you zetv the answer.
Arithpetic is where 3he enswer is right and everything is nice and jou can
- 100k out of the wirdow and see the blue sky - or the answer is wrong 2nd
ou have to start all ower again and try ezein and see if it cones out tais tine.
If you take 2 number a2nd double it and double it agcoin and then double it a fey
nore tifes, the munber gets bigger and bigzer and soes hisher and higher and only’
erithmetic can tell you what the number is when you.decide to vaﬂ* doubling.
‘Arithnmetic is where you have to multiply - and you carry the tinlication
teble ih Four head and hope you wonr't lose it. |
If you have two animal crackers, and one goes bad, and you eat one and a
siripped .zébra with streaks all over hlm eats the ouher, hov —eny animal
crackers m.ll you Have if somebody offers you five six seven and you say
Tono no and‘you szy llay nay nay and you say Nix nix niz?
If you ask your mother for one fried egg for breakfast and she gl 23 you two
fried egas and you eat both of them, vwho is better in arithnmetic,/ you or your
.nother?

& .
PN

~Z. Copyright, 1950, by Carl Saxdburg. Reprinted from his volume, CO‘;L % PCIE, by
{ permiasion of Harcourt Brace Jovanovich, Inc.

Other.entertaining poens éan'be found in '0ld Possum's Book of Practical Cats',
'Verse and Worse', and the 'Faber Book of Comic Verse'. )

pric | L 46 ~ P
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E. THE ARRESTING:- g

THE HONGOL

y

As he passes by thej look away,

-

MATERIAL REMOVED DUE TO COPYRIGHT RESTRICTIONS

. JENNIFER NOBLE (\Aged 14)
- }. - ‘ EES
The Unusual by e.e. cummings removed due to copyright restrictions (?-”‘D, .
Fsr:s‘l' exarcple . . ‘ ) -, N

>
L4
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| ~ L
; Second exzample. : : e
’ * - - Y * . . ¢ « vIt
-~ SILENCE — -~ ' .
! silence silence silence " ‘
WATERTAL REMGVED YUE TO QOPYBIGHT RBSTRICTIOH§ )
BEugene Gomringer.
FOOTHOTE: - : .
The Committee recommend that the first reading of ‘any poem should be given
by the teacher.
The Committee have c&gEidered the value in setting poetry to be learnt by
heart, and they find it difficult to justify it or to recommend it at this stage. , ‘s

Children should be encouraged from time to time to write poetry (see Personal
Writing section). :

- [ 4

d [
. »
. N
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. . -
.
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Op the occasions wﬁen the teachér may wish to look more fully at any poem, the
following kind of treatment may be helpful.- - '

.

Example i,._ S '""Timqﬁ§§<Win%ér§" S L. vgharleé Cgusl?yi\f}l

. 4

Setting the Context: l : ‘ .

The attention of the class migh% be drawn to one or more of the following:

.
t ; -, N

"§a§ A 'Save the Childreén' poster.-.

b) A picture from a newspaper, €.g. 'dar on Want'.’
¢) An article from a newspaper deaLlng with'e cdse of child: .
glect. o - Coe W
Involvenent éf -Classs ; ' S oL

The interest of the class aroused the opport nlty should then be taken to
stlmulate dlscuss1on. "

, ) (2) VWhat kind$ of things or swtuatlons leaa pﬁronts to -
"4, cneglect their chlldren9 A T
. (b) Are Darents always to blame fyr ‘these 31tuau10ns° :

. .3

Reading cf the Poem:

-

e

v
- Hamen, -

The poem should alway% be read first b&‘the teacher and time should be givea
) to the pupils to™re-read it for themselves.

Fellow=up:

- - x'Pe$haps about . ir main queotlons should be asked to elicit what is cardina
in the poem. For example:—~

. (&) 1In vhat ways is the life of Timothy Winters different from
i that of most other children?
(bg How do you.feel when you hear about the kind of life ha 122457
(¢) How does Timothy Winters hlmself feel about the ‘kind (F 11f
he leads?
(d) 1s there anything in this poem which sugzests that the poct in anguy
We should take care not to exhaust the poem and there is no merit in homrrring
: hore the "mezning". < -

) . Children ray pass some unprompted comment on the unusual uses of langvnage ‘n'
" the poem. This shouldbe encouraged and developed. » /

4

Conclusion: . .

THe discussion should be concluded by a few questions deolvned to leav> the
- clacs with 'something: to think about'fu‘ B
(ag Is Timothy Winters an outcast? - .
(b) VWould you invite him home to tea or to play in your gax ¢eg?
(¢) Vhat kind of people do you take-home? N

-

Exanple II/ ' o ' . A
. T ‘ . Q4£)
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Example II. - ' = . "The 'Mongol®:» |, .. Jennifer Noble o
. o P ~ i . - w . . - ' . "‘z '.' . . - ... S - ,.\l‘_:
Seiting the Cemtext: . ... - ¢ Coa, . .
P . '-. e . v, . .« . . L '?A' . N . :
A suitable iptrodiction t¢ +this poem will have teo bz corsidered, and greater
“#han nstal care may have ‘to be*taken to avoid cauglng distress tc individual .

uupwls who 2y be personslly {nvoIved with vrcblems of this™nature. Teachers
should have®no.hesitetion in omitting th;s or any.posL if specizl circunstances
seen to demand 1t. L e v

N .

involvemeni bf‘ClassS . ) o

N - v -

.The 1ptefeSt “of the class grousea, the ogportunltj should now ve tiken to
gt1mul°te discussion. A zeneral discussior on illness - physical and nmental -
ushally follous, espBially as it may be. necessary to make quite cleac what 2
1wngol is. Childrer mey also have seen on television appeals for foyter narents
for rentally handicupped chlldren. oo

Artitudes to the sick mey =159 be considered iun the discu;;ion - 2.g. 'Have .
Je the .unme sympathy for menuel*y deformed people as we have for *tle plysically
deformed?! - , '
.Y .
Resdinz of *he Poem: S > : , .

o ¢ -

Tr» zoem should then be read tc the class by the téacher znd tlne ;hould be

given to the pupila to re-read it for themselves. .
. Follow=-up: ; v

]

Three main guestions mey be sufficient %o elicit vhat is cardinel in the.zgem.
Frr gxepples- - )
( How did different people in the poem behave on seeing the mongol boy? - |
éb With which-of these people in the poem do you sympathise?
Has your attitude to mongols changed after reading this poem?

. N K

Cenclusion: ) - i : .
. o~ - S

~

. . This is a powerful pbem which speaks elcqueritly for itself and the class will
rct be slow to appreciate the unegual nature of the individual lot in life and the
provlens of mentally handicapped and their families.’

L3 €

P onc I .o e e .
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P T ;'v.(’b) THE SHORT STORYZ S I AT
e T SUGGESTED A'.PPROACH ey el T e

.2, Any short story must be relevant to the experience and generallabllluy of the

. .
' . . .
. .
> 1)
" . - 5% - . v
o
.

Considerable use ‘can be made of the short story as a convenlent literary form
for pupils at this, stages While the aims for lgssons in Closeé Reading and in the
Short Story are very similar, and while there are considerable areas of overlap,
there are differences of emphasis ﬁetween the two types of programme. The
emphasis in a Close Reading Programme is on close analysis,,while in a Short Story'
Programme the emph381s is on characterlsatlon and storyllne.

’

1. In selecting short stories the tegcher mst always bear in mind the Pringipal
of Enrichment, - Q

. - . . .

.class. The programmes for short stories over a session should show a .

progre881on in’the lgvel of difficulty of concepts. “E
H
3, The normal approach to the short story will be a reading of it to the class who

have the text in front of them. Class discussion will then follow. {This does

- not preclude the occasional reading by the teacher of a short story of which
one text only is available.) From time to, time a related wrltten assignment
may emerge but it should not become the rule.

5 ‘ ) '
4. If there is a lot og,lmeat' in any particular short story, careful selection of
issues to be raised may be requiyred. Those raised should be the ones which
will®81lp to identify the main urpose.of the author.

5. Llhgulstlc comment should be ept to a minimums The shbrt story 1s not a qharry
for. language work. . S
¢

6. Improvised drama arlSiﬁg rom a sﬁort story could well be encouﬁaged, if it gives
Further 1n31ght into the/author's 1ntentlon. .

. - L

Te If resources permit, every opportunlty should ‘be taken to encouéage pupils to
" read add~tlonal shor stories.on thelr owWn,

. ’
N

»

>~{

/‘E
/ - / -

‘ ) r
"fhe, Breadwinner" by Leslie Halward removed due to copyright restrictions
PP - 5;4}/6?6: 56 . .
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. SUGGESTED LESSON PLAN ‘ * . ﬁ

1.'.Read the story to the class, - Y ‘

2. Ascertain that the class has indeed grasPed the narrative line by means of
three or four leading guestions, e .g. v

(g) Why were mother and father 1mpat1ent for the son to ‘come home?
~ -

(b) Vny wvas the father angry? B -

(c) What three punishments did the boy have to suffer? - .
(d) What bappened when the mother went upstairs?
3. Now open up the deeper issues raised by this story.

) (a) Why did the boy side with his mother and not his father? -

.

(b) Was he right to lie to his father?

(c) Why did he not glve the money 'to his motherastraight away and
save himself the beat1ng”

The answers to these questions could lead to & w1der dlscu531on on such
themes as black and white lies, loyalty and self-sacrifice.

'~Class dlscu531ons from point 3 above.w111 almost certainly produce an
fssue- suitable for an ggnatlve written assignment,
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R " . '(c) THE NOVEL ..

SUGGESTED APPROACH

. - . 5 .
. . . -

-

The teachlng of the novel in gsome form is essential to a course for the early
stages 'since it will offer ‘valuable ex eriencgs of imaginative and sympathetié
participation in the unfolding plot, &S well as opportunities for the enrlchment

.of languége experienge.

.The only criterion fer selection which thq Committee felt it necessary to stress
was that of enjoyment. Any novel chosen for class use in the éarly stages must be
~ such that it is likely to appeal to the bulk of the class. :
The Committee found that the following texts met thls criterion for puplls at
this stage:- - :
‘The Silver Sword * The Family from One End Street
) . Otterbury Incident The Red Pony
) The Railway Children The Snow Goose
The Secret Garden

The Committee found the folloying two methods helpful in tackling class work on
the novel:- -

Method I: .
* This envisages a 'Class Set' of one novel, studied in consecutive periods in;a
block of time..” This could take perhaps two to three weeks, preferably early in
the term. This method allows for the reading of key passages in vla.ss, Beme .
connective element of home reading, wide-ranging. class dlscu531on %n incidants 43
people, and assignments arising from such work. ’

Method II'

This is concerned with systematlc private readlng and offers a practical method g
of assessing the impact of such reading. , JN -

-

The Committee see a place for, both methods since an early 1ntroduct10n to the’
novel by Method I will assist puplls in tackllng novels by*Method II.

&

(NOTE:- for. practical purposes it is as well to ensure that tltles
.. o which are avay&able as 'Class Sets' should not also . : .
appear in the private reading selectlon.)

N i . .
. h '
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DETAILED EXAMPLE OF METHOD' I

-1

"THE SILVER SWORD" - JAN SERRAILLIER e

After issuin the novel to the class, briefly describe the background
and setting (e.g. war, refugees Poland under attack by Germany and
eventual collapse of country). . The teacher should then ensure that .-
Chapter I is read ‘and discussed fn*class. ) .

Y
Over the next 10 days the teacher should read and discuss key chapters
in class, leaving sufficient time between each of such sessions for

connective reading in class or at home. . .
< . . !

. STEP III  After the novel has been read in this way, from discussion make up
on the blackboard a brief resume of the narrative content of the novel,
mentioning the principal characters. =y
The resumé might be something as follovws: :
. 2
This is a -war story about a family in Poland. When>the Nazis
* came, first the father, "then the mother, were taken away,
their home was blown up, and their three children fled for
their lives. They were Ruth, Edek and Bronia, and they joined up .
with another boy, Jan, who had become a clever thief who could o
slip in and out of all sorts of places unnoticed. .The children
lived in constant danger of death by shooting, or by cold, or
~——atarvation. Butﬂthay 'struggled on. Jan and the three Balickis
survived the war, and set out on the, hopeless-seeming task ‘of
finding their parenés. They made their way from Poland to°
- . Germany and on to Switzerland, & hard, hard journey. .The .
"Balicki parents were found but Jan never found anyone belonging

to him. ’ . . B
_ STEP IV Discuss the life of war victims during the occupation and the an .
.. " danger and its consequences. In particular develop*the idea e
R break up of the family. s . . o # . -

STEP V Return to the situation in Chapteér 10.-

Consider the possible alternatives ppen to )the children. h .
, . S, Stayland hopefully await the return of their parents;

" 2. leave and search forjthe'family.

’

They decide to go to Switzerland. Why vas “this a difficult decision? ‘ o

STEP VI . Any group needs to be led. Who is leader of this group of children°
» Lead ;he class to decide that Ruth is the leader. (Ch 9s Ch. 10, Ch. 11
. Ch.15).

STEP VII Establish vhat difficulties and pnoblems Ruth had to face as leader. ‘

[l \ .. s

: ) (a) travelling (Ch.11; Ch.13l ) . )
| ve.g. Bdek's illness (Ch.13g . . - .
/ . ‘Canoe travel (Ch.23 - . )
o Dangers on Lake . - 5 N ,
; . Constance . (cn. 27) : , o 4
t ’ Q (b) Pinding of ‘food - need to steal right or wrong° ' el .

ERIC (Ch.14; Ch.16; Ch. 17; Ch.18). C -

-




STZP VIII What iualitieé in Ruth made her a good leader?

STEP IX

-59 @

L4

(¢) Rivalry for leadership of Ruth and Jan.
(d) Conflict with Authorities (Ch.18; Ch.20; Ch.21).

(Ch.15), ==f

What good vaallt;es had Jan which were not apparent to Ruth?
(Ch.7; Ch.8). : g -

Possible Assignment

Imagine you are either Ruth or Jan. Choose an incident you
experienced which was both exciting and dangerous to you.

Tell it ir your own words, trying to ijjjji/ynui,feelings at

the time.
EN
? ..
- ;
! -
e
b ! -
’ J ) ~ ‘\kn'"
B \
*
Br
\\ )
4

(Ch.29; Ch.9; Gh.19; Ch.27).
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¢ Tilc ~~.ose their own noyel for private reading from a selectiosn

Dt-a o7 .z -zcrer, They are instructed to read 1t withir a fixed pericd
. . oL, “he eni of the time, they zxr2 asked to submit a complesied
3. - ¢.t, (A versior of tris is g vern velow, ) Tne teacher

snoula sry to go over these sheets individualliy w.th pupils,

FPirst Year Novel Ass:gnrent

Rams of novel: Name of Pupil- ~

Asthor: . Date to be harded 3

3

1. iefly felld}he s+9"y ¢f the novel:

i‘ El{lLC,

CEmmEEE P s
" L)
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Give the names of two or three people who play a leading part in the story.
What kind of people are they? Write a few sentences about two of them.

!’

-

Did rou like or dislizc them? Why? Write a few sentences.

3.

4.7

AY

9 . | | | /

, ‘o .
Choose a passage which you think to be of importance (i.e. a turning point
in the story). Explain why you think it is important.

3

3

i,

[
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4. Did you enjoy\ this book? , Give reasons for your ansver. .

B

<

LKOTE - The spaces left under‘each question denote the expected length of
answver.,

"~ . 58 . -
ERIC * . | | ‘

Aruitoxt provided by Eic:
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"(d) DRAMA TEXTS
SUGGESTED APPROACH o .

Naturall&, the primary object in reading a drama text is enjoyment of the
piece. However, for reasons explained in Part One of this document, any drama text
read in class should also discharge other aims. It should be an enriching language
experience and should, if well chosen, give new insights into human experience.

bably the most satisfactory method of dealing with drama texts in a class
situation at this stage is for the teacher to take upoh himself the reading of the
most demanding part and to allot othér parts to the better readers in the class.
This may seem unfair to the weaker readers but hesitation and stumbling in reading
drama texts aloud can ruin the impact of a play and render the programme valueless.,

At appropriate points in the reading of the text, the teacher should stop and
try to lead the class into discussion of the issues which have arisen. However,
the teacher must use his professional judgment to ensure that any such breaks for
discussion do not occur so frequently that continuity is broken.

The following plays were found useful for pupils at this stage. All are
entertaining but they also offer a wide range of insights into human experience.

Q
3 t. "IBER" - David Campton - ("Pheatre Today", ed. David Thompson)
: ) Longmans
& SYHOPSIS: Two characters, Mias Europe (Beauty) and Mr. Phythick (Brains)

“find themselves sole survivors of the final catastrophe. They
learn a little bit of courage and enough wisdom to start afresh, if
they can remove the paper bags which protected {hem.

2. "Z CARS" -  "A QUIET NIGHT" {Longmans : Imprint Books)
N " .
SYNOPSIS: It beg%5§/ the station canteen. “Phe story tekes place on a
‘The

- quiet night. only call has been to Lynch and Graham who are

‘ instructed to go to a pub and remove a-drunk man. On arrival they
find that the man is Tim.Regan, an old acquaintance. They take him
to his home, a single room, very drab and old-fashioned. Tim agks’
Lynch to have a cup of tea with him, but Lynch refuses and says that
he's in too much of a hurry. Later on there is a call at the
station from a woman who says that she smells gas coming from the
flat below. An emergency call goes out to Z Victor Two and they go
to the appropriate address. They discover that it is Tim Regan's
flat. When they enter they see that Tim has gassed himself and is
lying dead on the floor..

3. "THE HAMBLING JEWELS" Thomas Cain .. ("10 Minute Plays" by T. Cain,
pub, by Univ. of London Press)

SYNOPSIS: when the Duke of Hambling has }to take a business trip to
’ America, he leaves his butler, Butters, to guard the famous
'Hambling Jewels'.

No sooner has the Duke departed than four tough characters
enter the castle. Ostensibly they are detectives hired by Butters
to safeguard the jewels. While examining the Jjewels, they are
surprised by a notérious burglar, Kim the Killer, who, after the
appearance of a masked stranger, reveals that Bqtters is the °*
smrtest jewel thief in America. The stranger is the Duke who adds
to Butters's discomfiiure by informing him that the jewels are fakes

«  worth £5 (a sterling tribute to Bubtter's discernment!)

59 -




4, "THIRTY MINUTES IN A STREED" - Beatrice Mayer ("0 Modern Pla LA
) i . . pub. by Nelson§S
SYNOPSIS: Play ﬁfesents through a series of incidents a pahoramic /
. viey of a street with the flow of characters either singly or in
.groups., It*is a ‘farce - as life sometimes is. Very brief
snatches of conversation.are heard vhich illuminate the °
personality of the individual. The narrative link is provided
by nearly-blind Stray Man's attempt to find a partlcular house
in the Street with an urgent letter. :
w’ ’ - !
5. "BROTHER WOLF", - Laurence Houseman (™0 Modern Plays", pub.
. . by Nelson)
SYNOPSIS: Setting: Medieval Italy; robbers' hide—out on mountain

overlooking Assisi. A ferocious band of resentful outcasts
from society are brought to knowledge and repentance by the
teaching and example of St. Francis.,K Thére is interesting
conflict of values and attitudes w1th1n the chief robber and
also between him and St. Francis. ' Character conflict is

simple yet effective e.g. between the sophisticated saintliness
of St. Franc1s and the stupid saintliness of Brother Junifer.
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(e) PROGRAMME USING A THEEATIC COLLECTION OF - VARIOUS
¥ - .
LITERARY AD OTHER STIMULI
]
¢ Theme: "It's not fair....". . "
I, INPUT ELEMENT “ ) '
.. 3 i. "The Plaint of the Camél"'(poem) by Charies Edward Carryl.
ii. "Dust" (poem) by Sydney King Russell R '
3 iii. "Whites Only" a photograph illustrating racial discrimination
) in operation in South Africa. -
iv. last page of "Where are you welking around, man?" by Alex la Guma.
II. AIM OF SHORT THEME: o
To bring about an awareness of the wider implications of a phrase which
.. is frequently on children's lips -— "It's not fair": and to encourage pupils
Lo to form their own attitudes towards various kinds of injustice. R
IIT. SUGGESTED LINES OF DEVELOPMENT ;
i. a. Meacher reads poem "The Plaint of the Camel"” to the class.
. Point out that the poet light-heartedly suggests that camels
feel that life has treated them unfairly. Why does he pick .
on the camel? =
T .7 -be. Ask ﬁﬂ?!ls to suggest.some other animals that"“g%: a rav deal®.
-~ <« - -W [N . L]
~ Do not labour this  poem: it is just a starter. ; -
t. ., R -
. ii. a. The teacher reads "Dust" to the class.
. - b. ‘Ask class to suggest hoﬁ‘the unfai;gggs idea comes into
this poem. . _ - . “
c. Both poems are "funny";,ﬁut "Dust" leaves a different feeling
~ from "The Camel". Is it really so fuany? o -

- d. Let discussion here range on the general unfairness of life,
and on the realisation that there are some kinds .of unfairness
against yhich we are powerlese. Lo

iii) Ask the class %o look at "Whites OALy" picture and then the teacher

dnd¢{ reads the accompanying piece of prose, introduced by the following

iv.,) gloss -~ (Michael Adonis has been stopped and gquestioned by white
police, though there are no grounds for suspicion beyond the fact
that he is coloured) . . B
a. How did Hichae} feel when he was being questioned? - /
) b. The unfairness in "Dust" is something we can do nothing about. --
/ - - Can we say the same dbout the unfairness in "Whites Only"?
¥ “ + ’
ASSIGNMENT: Give é written account of & true incident in your*%}fé when you
consider you were treated unfairly. o .
Q . . . .
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' THE PLAINT. OF THE CAMEL
- %
Canary-birds feed on suger and seed, . -
* .
’ ] - ¢
. . ’
. cyT RESTRICTIONS
JATERIAL REMOVED DUE 10 COPYRIGHT
b Y
\ e
1
N, - '
- CHARLES EDWARD CARRYL. -
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Where are you walking,around,“man? ' ’ .

Michael Adonis turned towards the pub and saw the two policemen comlng towards him,
They came down the pavement in their flat caps, khaki shirts and pants, their gun )
hdrness shiny with polish, and the holstered pistols heavy at their waists. They had
hard, frozen faces as if carved out of pink ice, and hard dispassionate eyes, hard’ and’

. bright as pieces of blue glass. They strolled slowly and determinedly side by side, = .,

P

w o .
e P.

without moving off their course, cutting a path through the stream on the pavement like
destroyers it sea. -

~
e

They\éame on and Mlchael Adonis turned aside to avoid them, but they had him
penned in w1th a casual, easy, skilful flanking manoeuvre before he could escape.

'Where are you walking around, manf'

. , ~

The voice .was hard and flat as the snap of a steel $pring, and the one who spoke
had hard, thin, chapped lips and a faint blond down.above them. He had high flat
choekbones, pink-white, and thick, red-gold eyebrows and pale lashes. His chin was
iong and cleft and there was a small pimple begxnnlng to form on one 81de of it,
making a.reddigh dot agalnst the skin.

'Going home,' Mlchael Adonls sa1d "looking at the buckle of this policeman's belt.
You learned ¥rom experience to gaze at some spot on their uniforms, the button of a
pocket, or the bright smoothness of their Sam Browne belts, bub never into their eyes,
for that would be taken as an affront by them. It®#Ahs only the very brave, or the
very stupid, who dared look straight into the law's eyes,-to challenge them, or to
question their authority. .

. [y

The second pollceman stuck his thumbs in his gun-belt and smiled distantly and -
faintly. It was more a slight movement of his lips, rather than a smile. The backs
of his hands where they pped over the leather of the belt were pale blue under “the
skln, the ckin covered with a field .of tiny, glanting, ginger-coloured hair. His

fingers were thick and the knuckles big and creased and,pink, the nails shiny and

healt hy and carefully kept. o
_ This pollceman asked in a heavy, brutal v01ce,/)WHére's y8ur dagga?!
- / T ‘ ‘

'I don't smgke it.? ///////'

’Turn out your/pockets,' the/first one ordered 'Hurry up.'

hlchael Adonls began to empty his pockets slowly, w1thout looklng up at them and
thinking, with each movement, You'boers, you boers. Some people stopped and looked and
hurried on ag the policemen turned the cold blue light of ‘their eyes Updn them..
Ilichael Adonis showed them his crumpled and partly used packet of cigarettes, the money
he had left over, from his pay, a Soiled handkerchief and an old plece of chewing gum

>

covered w1th thé grey fuzz. from his pocket. : , 4 .-
A "Where d1d you. steal the mohey?! The question was without humour, deadly serious,
the vomce topped with hardness like the surface of .a flle.‘

}ﬁldn't steal it,.Dbads (you*boer)' ) . . S Lo ’

a

'Well, muck off from the street. Don't let us find you standing around you hear?!

'Yes {you boer) t . PP _

R ‘Yes what? Who are you talklng to, man”' ~ ): . oLt -

. " tYes,. baas (you boer) _ S .
P " They pushed pagt him, one of them brushing him aside W1th .an elbow, and strolled
on. . He put the stuff back intd his pockets. “And deep dowm inside hinm the feeling of

rage, frustratlon and violence swelled like a boil, kmotted with pain.

A S

L ¢ . _ G4 . . ALBX LA-GUMA. .
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" . IVPE 4 - LANGUAGE BROGRAMNES - . _ Lo
o, - AN ‘ T
Because this area of work has, up till now, been relatively uncharted, the

Committee felt that it was necessary to depart from the practice for other types -
of programre in this docyment in.giving merely a suggedted approach follgwed by

examples, They have therefore spelied out in somé detail their thinking about

the place and role of language programres:in early secondary work. This ‘ -
explanation is followed, as usual, +by suggested lesson plans. ;

. , C
I. General statement about the aims of language teaching . . D N

The.Committée felt that thére\were a numbér of considerations ﬁhichaﬁpst be
borne in mind by évery one approaching the teaching of language in the English
classroom. Y o oo ’

L
-i , ’
a) The‘fi;st‘gnd most importaht consideration is that English is the

pupils! rative language. This raises two points. .

i) By the time %hey reach secondary school even the poorest have . ' ¢
considerable skill in the manipulation of language. (Gompare
the poarest pupil's grasp of spoken language with the average
gducated\adult's grasp of any foreign language.) R !

-

ii) Bhe language skills they do possess have been acquirgd by -
exposure to language .in use and by imitation. If their gkills

are to continue to expand, ‘it will Best be achieved by. )
c!htinuing this process of exposure and imitation. . s »

-

~ .

b) The primary aim in dealing with language in school is-to improve the’
performance of the child in his handling of languasge. With the emphasis thus on
performance, which inyolves a series of complex ski&ls, there must surely be much
more to it than teaching fact about‘ianguage. It therefgore follows that many:of

the' traditional language exerclises are of limited value and often time-consuming. #.
. . . . A, ..
. - : >, - . - L ‘ . .
) c) Inprovement in-language involves a mastery of complex skills. Not only - .
does a pupil have to acquire ney vocabulary and new structures but also he has to .
becore sensitive to the kind of context in which each of his new acquisitions’is - <

appropriste. The teacher must therefore provide @ Fich experience of language at
Woris in a variety of contexts. The weaknes$ of ‘the traditional diet of language:

- exercises is that if fails to give Such experience. - - T

d) Too much time was spent in the past on acquirihg.an analy?ichl knoﬁledgq
about languaze in the hope’ that a’grasp’ of .rules would lead o, improved perforhance.

There is now 'considerable doubt as to vhether such a carry-over took place or indeed, ., .
vhether anyone could really understand a language .rule until after he had | .-
intuitively mastered the process involwed. , o Lo .
. . : ' . R
Therefore in the eanly‘&ears less time should be spent “analysing. language, . .

thus releasing time for experiencing 1angd§ge In-action. ‘In these early years,
when studying language in context, some use of terminology to describe vocabulary
and structurerwill be_necessafy; This, however, will »Be fairly limited and simple.
Sugh terminology will alwvays be used Qescriptively of items met ih context rather
than prescriptively in non-contextual exercises set in the hope of'impfoving

~r

P v

perforrance. . . _ 8 : .
) T L ) ' B s .;,
- & fuller consideration of %his,approachnto the teaching of language is set Yo
..'owt in Bulletin Five of the C.C,E. ’ ) BN o
Sy A 65 L




Suggested organisation of ‘language work ' v -

" which teachers of English should concern themselves w1th language.

B . -~ ¢
, . !
+
‘ -7 - . .
2 .
.

The two main aspects of languag_;teachiné

In its discussions on the cdﬁtent of language work the Cozmittee found it
useful to separate twop distinet aspects of the ~work, )

.i
1) The first apd more important is that aspect where the teachsr is

promoting the expansion of thé complex language skills mentioned above in both’
oral and written form. , S : .

2) The second is the tgaching of what may be called . the “Conventional
Skills" - the agreed rules of practice which society demands for punctuation,
spelling and lay-out in written workey ‘ .

[ £ A B ‘ .

In the past, faidurg to distinguish the two aspects~has tended to lead to
an undue emphasis on the second at the expense of the first, CRY -8 the constant
practising of the formalities of the letter with little attention to GOntent or .
context. 2 R

.’ Q

The conventional skill§' are 1mportant and must be dealt w1th but notﬁat ‘s
the expense of the first aspect

. ¢ '
-~

Much language 1nformation will be given in comments to 1nﬁ1V1duals, when
discussing their written end-products. However, some,of it will have to be
tackled by the whole class. The Commit{ee believe that there are three ways in

)

a) Unconscious Assimildtion ° £

The command of language wyhich a child has on entry into primary school
directly reflects the quality and richness of the linguistic environment of his
homk. In the early secondary years, this same method of "infection" from )
environment must still remain the principal means by which a pupil expands his
comrand of language. The teacher's primary concern is therefore to provide as
wide, varied and rich a series of language exzperiences as ‘possible. The bulk of
a chi{d's,language learning will still come from an unconscious imitation, of what
he reads and hears.

Some English-teachers may be wvorried at the unstructured and unsystematised
nature of unconscious assimilation. However, the Committee felt there was no
need to feel guilty over this:lack of system. * The teacher can no more
systematize the learning of the complexities of.language in the early secondary
years than can a parent for a young child learning to speak. In both cases all
that can be done is ta ensure that the child's experience of language is rich,
varied and stlmulating.

- ‘
+ . . AN

b) Ingidental lessons Coe ;

/

Prom time fo time language points w1ll arise in £lose Reading or "other work
in literature on which the teacher may wish to base short incidental lessons.

this vay pupils can be deliberately introduced in context to such featu?ﬁs
of language agte = . ,

@
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] ) ‘." - . c;,_‘72__ . . ~r o~ ‘ .1

i) the effect bf structures new or strange .to them. ) ,'~
o ii) * the .precisidbn gained by careful choice of vocabulary. . o

>, I ’
iii) the use of novel or arresting vocabulary to further an effect.

[

._iv), the* emotive power of language in particular contexts.

s %,v) fhe Teatures of a context which reveal an aithor's attitude ‘
either to his subject matter or to his readers.

Similarly, there will arise opportunities in the same context to ihipoduce

pupils to selected points:demanding the éonyentionhl skills which will be . -

‘immediately useful to them. The teacher's knowledge of *his ewm pupilst standard

of skill wiIl help him to select the points to be highlighted in this way. ’

X

. In all these incidental lessons obviously the teacher will need some simple
technical language. It is soggested that this can easily be introduced as and’
when needed. Bulletin Five refers to this on-going incidental process as "The

» Grammar of Mention". PFurther and more detailed discussion of terminology will
be found in Section V. " The Committee suggest it ig desirable that an agreed ’
minimum basic terminology be established and accepted throughout Scotland.

: S

‘ Care should be taken, however, to ensure that incidental lessons, whether
on points of language skill or on points of convention,do not become so frequent
that they shatter the pupils' sense of involvement in the context. - #

<

c) Direct Lessons

i) Lessons t0 arouse interest in the workings of language

Occasionally a direct language lesson may be taught on some interesting

uses of language, e.g. stu&?ing a short passage wibth the following considerations
in mind. . ‘

a) Where would it be found in print?
b} Who might have written it?
¢) For vhom was it intended?

The purpose of such occasional direct iessons is to arouse the interest of the
pupil in the functioning of language. Here the detective interest of the questions

above form their own meaningful context. Several examples of guch lessons are
given at the end. .

4

, » i
While the bulk of the work on this is done by correcting the work of t
individual, there is still a place for direct lessons.

Sucﬁrifiiéegzﬂén be used fé; the following purposes:
k3

1) Infroducing some particular feature (e.g. letter layout, direct speech
conventiong) prior to a call for its use in somé other context.- The teacher should
alwvays est&blish the context for suchfa direct lesson by pointing out the nature of
the fortl-coming call for its use, e«gs to point out that the next stage-in a
project will require kpowledge of direct speech. , S (;7

. ii) Lessons on ‘the conventional skills Y . ‘ SQ\
he

g)“ Where the teacher has identified a’persistent and yrecurring error in class
o €.ge the comma splice) he ghould teach a direct remedial lesson.

- ERIC
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3) Some skills of convention"may benefit from short re-inforcing
Spelling is a case in point. Experience has shoun that drawing attentj
repeated ‘errors in short, direct lessons can re-inforce the correctioX process of
individual marking. TeacherS'mugt take care, however, to use this methipd only for
vords vhich most of the class consistently mis-spell; it is time-wasting to teach and
test words which the majority have already mastered. The bulk of work
wikl still have to be done by the marking of individual errors, the sub
compilation of individaal spelling lists, and the teacher's individuwal te
. the dame at suitable moments, .

' IV. Backeround notes on spelling\and punctuation .
, T '

(5

The Committee felt that it might be useful to give their views on the teaching
of spelling and punctuation so that these could form a background against which
direct lessons of the type mentioned above could be planned. . i

«

.«
s

. (i) Spelling

A child's ability in spelling will never improve unless he is given -
ade7nate opportunity to write and make mistakes. When a child produces a piece of '
worlk, the teacher must try to correct the spelling errors which arise in it‘on an -
individial basis. However, it should be noted that with poorer, pupils it can be a
nistake to mark and identify every spelling error that occurs; teachers must use -
their professional judgment about the number of individual errors that any particular

Pupil can cope with at any one time. However, no pupil should ever be given the
feeliny that spelling does not matter.

Spelling errors in children's writing usually fall into three categories:

\]

o

(i) the slip - mistakes made, in the heat of writing _ -
(ii) new words being tried ouf for the first time o '

- (iii) repeated errors, ‘ %

For types (i) and (ii) it is usually gufficient to urite in the, correct spelling
in the actwal prodi.ction. For type (ii) it may also be helpful to ask the pupil to
cornpile his own private spelling list from these vords: it was not felt to be useful
to add type (i) errors $o tnis list. Tyve (1ii) errors nay require the teacher: to
drar up 2 class list of common errors and to use it for short, frequent direct lessons{
The teacher should also organise opportunities within his class work to test pupils
briefly and orally in their individual lists. = '

_The Committee felt that, at early secondary level, dommercial spelling lists were
of linited use. The use of such lists of'ten involves pupils spending time on words
vhich they have already mastered or on words for which they tan see no immediate
context., : ot

¢
~ > . »

Note on the use of dictionaries ’ . )

Pupils should be encouriged to remeﬁber that, when they are in .
doubt, -they ghould consult a dictionary.

Dictionaries of good qumlity are essential.

They must give a wide selection of heaning for individual
words and pupils taught to select the relevant one.

-

.. On economic grounds, it seems sgound sense to purchése a—small . .
1 nuiber of gxcellent dictionaries ratfler than one of an inferior. . -
| kind for every pupil in the class. '~ ’ .

€)

];BJ};‘ "' . The/ - ' o v




., The class teacher should prepare and 1ntroduce very early in the first term
& programme on !Introduction to Reference Books". Thls may requlre brief

re-inforcing lessons throughout the year. .

1 i) Punctuationq

The skills of punctuatvon are both caught and taught. 1f the diet of class
reading is rich and varied enongh, pupils will become familiar with punctmation
iM action and teachers can highlight specific points by incidental lessons as
utlined above. Howevpr, knowledge gained this way has often to be summed up
and re-inforced by d1rect lessons. L

Id

Care must be aken vwhen using direct lessons in punctuation to establish a
éontext for them by pointing out the frequency of some error in their recent work ,
or a forth-coming call for a particular form., The Committee see no place for a
. direct punctuation lesson out of context.

Some of the more common punctuation features which may requlre re-lnforc1ng

in direct lessons in the.early secondary years are: /
i

'i) Use cf full stops

»

ii) Use of capital letters

v .
iii) if;?\?f question marks
N :
- iv) Use of the apostrophe - two main uses only - possessive and the

~N ‘ missing letter

A\ v) The simpler uses of commas
vi) Elementary paragraphiné.

Some of the ferms of layoub whichsrequire direct lessons in the early
secondary years are: ’

s 9

the layout of friendly lezters

ii) the layout of direct/indirect speech

iii) the layout of dialogue in ylaj fera. - - ;

In all of the above, the emphasvs has teen-on improving ‘he pup1l s skill
in communlcatlng’ln a context 4hich iIs meanlngfai to him. The Committee see no
place~for direct punctuation lessons which deal with artifiicial, abstruse-or
unduly elaborate points. A t;onally, it must be realised that some conventions
change with time and teachers must ensure that what they teach is current
practice, e.g. the many cnanges in punctuation practice that have become current .
recently. , Y ‘ Loe .

V. The place and scope of the teaching of grammatical terminology’ -

This is one of the most vexed questinns in language teaching today.

The Committee felt that the over-riding con51derat10n in approachlng this
question was the change in the role of language teaching from the traditional
Scottish pattern to that outlined.in this document and in Bulletln Five.
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In the traditional pattern a considerable grasp of terminology and grammar was
necessary since the emphasis was on analysis and the belief was that a prescriptive
. feaching of rules could lead to a mastery of skills. In the approach outlined in
this section of the document the emphasis is on acquiring skills of performance
, through extended and varied experience of language in action. Terminology in this
§ approach is used only in a descriptive way when the teacher feels it necessary to
draw, attention to some important feature of language or to correct an error.
First experience shows that the amount of terminology needed for this more
limited role is minimal. .
When testing project and other progranmes it was found that the following
"labels" or granmatical concepts were all that were necessary. These "labels" or
corcepts are so few that they can be introduced using “"The grammer of cention”.
i) the names and functidns of the main parts of speech{ For the -purposes
of descriptive work, the old-fashioned terms of noun, verb stc. prove
. adecuate at this stage. ) .
ii) the concept & icnse and its three main divisions - past, present, future.
There should be nc nzed with the bulk of pupils to go into refinements of
. }9 tense, at this stage. -

iii) the teacher rey £ind it useful to distinzuish concevts of phrase, clause,
sentence

The Cormittee feel it necessary to issue a warning at this point. Teachers
should beware of falling irto the trap of thinking that they have to ensure that all
pupils have thoroughly mastered the above concepts and terzminolozy before they can be

J trusted to displey their language skills in action. Such skill of using znguage in
action cones largely from unconscious imitation and the abiliiy to describe comes
only a2fter such nastery or during the process of nmaking minor modificationms.

Terrirolozy in gremmer in the early yeors must never become an end in ifself.

“
A >

( » ‘ )
EXPLASATION IIEVER DID AKD NIVER VILL GUARARTEER PERFCRANCE, s
’ >
»~ ;;’ * |
-@ | i \ 10 .
ERIC : )
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D. THE CONVENTIONS OF LEFTER mg%

The Committee feels that it is necessary to make a statement recommending a
uniform policy towards the ieaching of letter writing since many teachers are
beginning to feel that their chosen letter form may be in conflict with forms
taught at other levels of education.

Teachers must realise and accept that the day of the definitive letter form
has ‘passed. They must avoid a doctrinaire insistence on dead or dying fashions,
reassuring though it may be to teach something definite and directly assessable.
New forms are constantly being evolved by civil service and business organisations
and it is important that English teachers are not seen to be at variance with
accepted usage.

The letter is an important part of the pupil's work because it will, in many
¢ cases, be the only tangible demonstration of his English skills to a wider public
than his class. Few adults ever write anything more extended than a letter so
that due importance should be given to ite form though this is not to say that
letter-writing should become a regular lesson in the English class. Like so many
other aspects of English it should receive an occasional intensive.examination
when the need arises naburally out of normal class activity.

The Committec suggests that we should dividé certain aspects of the letter
into groups entitled variable and non-variasble, according to whether the pupil
may .se his discretion in their setting down or must abide by fixed convention.
The changing situation of the letter should be explained to the class ard they
. should be prepared to meet many var{étions, some of which may be shown as examples.
The pupils should be advised to settle on a form which they find personally ]
agreeable, providing the non-variables are not infringed, and then to stick to it
to allow the mind to concern itself with organising the letter content withouf
disproportionate dttention to the trivia of form.

¢ ] - ,

Let%er: General or Friendly

SO

*y

Non—Vari.ablés ‘l%‘

1. The image of order must be achieved. .

2. Paragraphs must be indicated and they may be signalled by traditional -
indentation or fashionable line omission,

3. The address of the sender and the date of ﬁriting are mandatory and they
’ should be at the top right with the date below. There must be no name
above the address. - ;

4. The salutation 2nd the valediction should be separate from the body of the
dletter.
5. Post-scripts should be discouraged as indicative of untidy thought.

< Variables

1. Comma use in,date, salutation and valediction is at the discretion of the
writer though consistency must be achieved. *

2. Style of éetting out of dgte i.e. figures 6nly, words and figures.

3. Wording of salutation. .

. <

4. .Wording of valediction.

) P l"’l
. Letter: Business {
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Letter: Business

Nog—Variables

-

5

Originating address above right: receiving address below on left before

salutation. ////’

Always addressed to a person: never to a Firm. The person may be manager,
personnel officer or some other title of position. . g

Never addressed to someoﬁe by First pame terms.

Variables
Valediction of business letter. Althougﬁ the Committee prefer the traditional
'faithfully' it must be said that both 'sincerely' and 'truly! are now being

used. The valediction should be {reated as a sentence with only the first
letter being capitalized. :

It is often helpful to head a business letter with a title, underlined in &
centrali position slightly lower than the salutation.
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PRACTICAL LANGUAGE WORK

1. ..... arrived at the hotel about six o'clock.” The real reason I'm writing is to
asx you a favour. You knbw our wee Jockie that Morag gave us for our ‘'Golden'. Well,
the problem's him - he's likely to be near starved to death just now and Alisdair
thinks the world of him. . TPalking about Alisdair, what a carry-on he had in the
‘plane with that air-hostess wifey! Would he put his pipe out when they put yon wee
notice on? In the end she tbok it off him. As I say, the wee soul's left-there at
home ani we never put any food out for him. We were wondering if you could pop in
ani see him every second day or so? Alisdair usually does it when he comes home

from the nlstlllery and he often has g, wee fly round the room too. Alisdair sends
6is regards and says that he is fair sick of the héat. Spain is a right hot kind of
a place and we are having a right job getting a cup of tea. Oh, that remlnds me,
w1ll you put water in Jockie's dish while you're at 1t? Well we're supposed to be
goirg to a bull-fight now so I'll sign off. :

Yours,
Maggie.

‘Jockie's food is on the shelf over the sink by your catalogue.
ve to let you have it back too. S%\

T
. L
Ty
4

.S,
'1% ha

A

2  Macpherscn, James: a half-highland, half-gipsy fre®-booter, was hanged at Banff
1éth November 1700 having just played, it is said, 'Macpherson’s Rant' on his
riolir. - .

Macjuarie, Lachlan: & major-general of Mull ancestry who served in the Bast
iniieg ard Egypt and was governor of New South Wales 1809-21., He died in London

1st July 1824. '<;2K—"‘

-

D Contents
Components . Fastening§
Arngle-brackets, metal, 6 . bolts 13" metal, 12 \\'
base, wooden, varnished, 1 nuts (to fit above) 12
feet, rubber, 4 . screws 13" metal, mediud, 24
sheives, wooden, varnished, 3 .
top, wooden, varnished, 1 ) . ' ¥
uprights, wooden, warnished, 2
\ Packer's Stamp ..eeeeseens ceseees
Checker's stamp ...... e see
Cb@ 0. 373 BSH 33424 .
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4, An Israeli spokesman stated a short time ago that a foreign aeroplane had
indeed overflown Israeli-held territory and been subject to normal interception
procedures. He added that the aircraft has since made a crash landing in the
desert though. at this time, it is not possible to assess the ‘scale of damage
or casualties. .

5. Huckleberry Finn. In 19th century America the Mississippi was a great
water highway. Floating down it on a raft, a runaway slave and a resourceful
urchin drifted into countless bizarre adventures that hdve made this book a
classic for boys of every age.

4

[N

6.. Would you like a pleasant occupetion in a beautiful part of Brltaln” If so
this may be your chance! We are looking for a mlddle-aged men and wife to act

as caretakers on our small estate. The duties are light and generally agreeable,
Wages are generous. The wife will be expected to undertake cooking duties.
Applicants .must be physically fit and not afraid of hard work. A charming

cottage will be put at the disposal of the successful applicants. This accommoda-
‘tion while not modern will drove interesting to adapt to a modern way of life.

The estate is isolated but local tramsport is available from the nearest village.
If you think this is the job for you, apply giving full details to Box 346.
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‘A. ACCURACY IN WRITING

-
[l
=

:

‘To alert the‘®pupils to the differences between accurate and ”\
* wague writing. :

MATERIALS:- Here are a number of short contexts. Some are precise and tell
you exactly what-you need to know, others are vague_and leave
you confused., Some are vague intentionally. The pupil has to -
decide whiich are vague and which are accurate. -

KETHOD:- P . .

-

1. Read right tﬁ;ough the above texts to the class.

2. List nuwbers L to 6 on the tlackboard ané take a class
vote or what is accurate and vhat is vague, Some discussion
should follow. e.g. Ho, 1 is vague.

. Why?

¥he 1s Jockie? -

[« N ]

[

. 1s 1t easy to foilow the instructions? e
, What about the 'broken-up' nature of the writing? ////
e. dheve would you find this piece of writing?
¥. Hes itedone itf/job well?

, $3.

3  Tow tackle the other extracts in the same way.

-~ .

POSSIBLE ASSIGNMENTS:-

/
ke essential infcrmation contarned in passage 1 intc
form;

a. Put
1 form; then rewrite it as 2z postcard. 7 -

b, Meke apotrer, simiiar entry to those in passage 2.
Use 2 real ©r 1maginary DErsOn.

¢. Whbat further guestions would a reporter

Israeli spokesman in passage 4?7 Wrige them

e d. Write a simider piece to passage 5 for the ia
reslly enjoyved.

€. What guest:ons should & cautious applicant for passage 6
ask before writing his letter of application? List them.




MATERJALS:-

.to pass all the
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THE LANGUAGE OF ~PERSUASION

’

To look at the persuasive pgwer of words, in association with
graphlc art, .

/
It is left to individual schools to assemble collections of
commercial packaging material which contains advertising copy.
There should be a variety of examples within one category (e.g.
spoap powders, pet foods). In the absence of permission %o
duplicate the.mfterial, it will be necessary for the teacher
ckets round the class. This method has some
compensatory adyantages in immediacy and _realism.

-~

1. The class examines all the material and each pupil makes an
indiyidual decision on which one he would buy, based on the
different advertising claims. (Bach pupil should make a -

rough note of his order of preference.) -

. list the different products on the blackboard in random
order. Take votes for each- one, establlshlng vwhich is the
most popular. :

Have a general class discussion on what persuaded them to
make this selection. The personal preferences of the minority
W1ll~also ~prove worthy of study.

+

-
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- ' Personal, writing programmes (sometimes—called creative&wygziggfnggzammes) v
are those which are déjigned to helv-a pupil to explore, ‘examine,, and -express in .
7ords & genuine emotional response to some stimdlus or direct exverignce. ' The aim .

. of such nrogrames is to- fostar *he emoticnal sénsitivity and maturity of the pupils
and tc develop their powers'of discrimination. In an drticle in "Peaching English" . .
a writer summed up his aims in this field as- "helping pupils to see deeply and feel.
freshly”. - ) , . . 2 - v -

. Mony assignments in personal writing can arise out of the dontexts of other *
types of programmes. Occasionzlly, however, it can be helpful to devise a sepa;ate
programme’ t0 highlight this aspect of the work. If overall balance is to be
preserved in the English,course it is suggested that such spec;al'ﬁrogrammes be

.°  limited to.two or three-« term. . ) .
'// SUGGESTED APPRCACH
1. Whilp attempts should be mmade to extend the range -of emotipnal ex:zeriences of
children, care must be- taken to ensurethat children are not asked to write
about experiencés which the teacher has felt but the pupils have not as yet.

’ The teacher's job is to refine ani ezpand the children's own genuine experiences -
pever to implant ‘his‘*own or these he feels the pupil should be feeling. Genuine
reqponsé,and sincerity must be the keynotes. ) )

2. _All personal writingﬁactivities must be pﬁﬁil-centred. The, aim is to help them

: to develop in themselves, not to produce pieces yhich will impress an outside and
adult audience. + . o : N '

3. In such programmes pupils should be discouraged from any-tendency to indulge in
the use of off-heat 2nd catchy descriptive words and plirasesc for their own sake.

. . Children cen all too éasily adopt -4 "creative writing" rezister without such use
‘. of language being rooted in any real desire to explore and capture in words an

emctional experience. ' oL -
- 4. Teachers m-st be 2u=re of the danger of ‘encouraging emotion for itz owm gake.
: Perzonzl uriting can all too easily dezener>te into undiscirlined and possibly
insincere blurb. Teachers mwast try to endourage discrimination in their pupils’ |
exploration of and reaction to emotional sxveriencés, The aim of rersonal writing
programmes is emotiopal develoovment, not just emctional exrpression. Undue
- introsvection and norbidity should be shunned. '

.

/ . ' . ’ ' .
5. If pupils are erxamining genuine exzperiences then they must show their resbdect .
for the experilnce by attention to form. Teachers should never give the
imrponsion tha*t +the form and the execution do not need to be-worked =t.

) 6. Teachers must never give the impression that décuracy in spellirg and other
. conventional skills does not matter in such programnes. Obviously tact 1ill be
reeded .4n suggesting corrections Yo a piece of riting in which a pupil has been
« . dealing with something vhich is very personal. However, if &ML teacher shows '
resvect for the content, it should not be too difficult to suggest that it is
worthy of a second draft with:the errors removed. T

.
) .

7. It is 2. mistake to think that 21l personal writink responses should be in poetic

. form. Pupils should be encouraged to gelcct the type of writing best suited tQ
* explors the particular emotion. JVery often, it will be in some prose forms® .

.

8. Teaclers should encourage pupils to explore the range of -emotional exveriencles
relevant to their age. There,can be a danger in concentrating on, the more
sensational emotions. ' I B

Q - - . - ’ . . . i
ERIC 3 ’ T o :
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9. Inan’attempt to base work‘on real experiences, teachers are often tempted to

Jdring 'in artifigial and isolated experiences to- the classroom (e.g. watching

a matbh-bdrn). This can lead to insincere reactions-to live up to the

teacher's expectations, As in all;other types of programme the stimulus or .
« . experience must be meaningful and.related to their lives. ’
There are perhaps_more warnings In these hints than in any of the other lists .-
in this documenp;' his probably refle¢td the fear. the Committee have that a - Ce
potentially valuable type of .programme could fall into some of the pitfallsg *
msf by the creative writing movement in the post-war years. o

Notes on stimuli o ] K ~ oo
P ‘ ' - # "e
" N .

. The Committee .-felt that it was iiportant to test the effectiveness of * o+
various stimuli- before recommending their use; Those employed included music,
prose passages, a fiction extract, unusual ‘sounds,’ photographs, pictures and .
posters. All produced interesting and lively writing.

. -

ra
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) STINULI Feuuv T0 B% SPFECTIVE IN EHCOTRAGING PERSONAL‘ W?TTENG ’
* . a . . P
¢ 1, Isic: ' - ~ . .

at . . . ; . - °

e

J "Mars, the. Brlnger of War' from the Holst "Planet Sulte" was played tw1ce to-the
. clalu. During the first hearing the class listened only but during ‘the second
15 .Lug pupils, were encouraged .to make notes of their impressions and reactions..
.I¢ z20ulting end-products sghowed an impressive variety of interpretation, vivid
.. &l winsual choice of vocabulary, ‘and g_ganuine response to the enstiqnal
ch 11 g2 of the music. The novelty'of the experience made the work enaoyable to
. the wupils. ; '

-

K

- .
-

2. PICTUR”S:A
y ...

Tilo iuvolved, the use of icture for each member of the class, since 1t was

sxbromaly difficult to find one picture large enough to be seen by.nll pupils.

Bx, ..is.ce showed that not anmy picture will do. Those chosen should be of the ’
,“*v’*' picture bells a-Story" variety. Again, the results were impressive, The ]
wiluction of pictures of good quality reprpduction undoubtedly contributed to the

»c23s of the end-products. . . .-

o

E

3. SOSNDS: : Lo S
A "culluge" of sounds, carefully selected to hint at a story line, was played
t-rice Lo the class without introduction or explanation. Both timeS the pupils
listened without writing and then wrote about the sounds in any form they wished.
A -rariety of styles and forms was produced. )

4. FPICTION STINULUS'

~
.. 7 k4

'« Piction/is probably the best and most effectlve stimulus to writing ‘for both
soun: and adult friters. A healtly enjoyuent of; and admiration-for, a& particular
griszs, linked with a consc1entloua reoolve to use only one's own life-experiences,
can yrodice valable work. 5 . s L7 o

v

An example of a poor escqplst—type var story - wrltten by afl apo nymous sT »
. . p-pil* = was discuscel with the class, not criticising the motives of the writer,
nt la.ling honestly with its lack of succens. After examining its weaknesues L
w .+ woarces of inspiratign, the tlass agreed,that it was unacceptoble nnd began to
s T} the unsoundness oﬂ seconl—hand experience as a basis for ;orsonal writlng.
- - ‘ /\/\
.- " A story.uhich oontained the qualluleo of ~adventure, danger‘ excicerent and .

¢&...l0a, in a setting relevant to their daily lives was then rsad to the class.
THL, Lot-blished that a good awthor can fuse several unrelated exneriences

: 5. 5 .cer to form a story. The class then sglected one of their own personal
. oS0 wilices to form the starting point’ for a story, which was gounpiled as soon as

t aopsible.
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o ‘. IYPE § - PROGRAMKES TO ENCOURAGZ ¢PRIVATE READING - . . ’ ‘
‘e 7 [ 3N ) ) . » -J'/‘ 4 .-" ) ‘bb / |
,Tre Jomilr o recommends that.all teachers of mixed ability classes should :
RS w2 alonndion o ga intemest in ¥rivate reading among individua;upppils as C .
3,057 .v2 respensibilily. . .- ’-
. ~ . . I3 N
v . ‘ ° '2 . v A '.f. -

Ve
-
3

Yo BPunlic Library Saryice:

43 #n zarly ctags in the development of communify awarens: , teachers ‘should

. briag To the notice of. pupils the facilities offered b3 Toyn Librories, Van v .
+? Services and the Centrat County Library. In Banffshire a Fuide to the ® ‘ ]

¢ Sdhoel Librsry Service *s.available to all teachers. -3

~eSivity, *ari<in the session perhaprs supplemented by a visit,

s is a one-pszriod

. v

2. T:ae School Library: : 3 . . .
—L" . » e

T e TN o " - 3 A ‘ ]

T. f2uillerise pupils with ani encournse them to use the library is gae of - .

L o~ A A Sew

sz goimary duties pf the 3nglish teacher. Harly in the firct year teachers
2Lt lutrodoce pupils in o sinple way to .the library. » &t this stage, any
L.othy 22T onation i counter-proluctive. The only roints whien nced to be -

. . :hm - N LI
A ) - ) N N ) r) J.'/ K} * ) “'
“e Tigre v find the Rcference/Flct1bn/an—F1ction Sections. . .
&
¢ .
. How books are arran.ed on the shelves and a very simp&e Sxplanation of™% . ) ,
: the -Devey and other'system. v L
‘. ¢. Illustrations of how to find a book.
' L] .
T Loud v cLg o8 FLL aless teisher in Suglisk ~ ot ocake rosyonsibilitr
ol dmrelultio o pupils to tio ibrary ~nl ot 09 Thore pocsumally -
f.'. iz class, ‘ ‘ :
\i-. -« . N . €
Ze Ihx Clazs Library: ' o ;
N ' 4 o -
To cupplenent the school library service and perhaps drawing part of.its stock .
from it, the class library can certainly be a useful part of a child's reading ) .
exserience, One’of its particular advantages is that it can‘encourage-a class . )
' sririt especially when it is partially stocked "by pupils; owm favourite books. "
. *

Its every-day afailability is also in its favour. It may well be too .
.t 1 small amount of the per capita allowance or a specific sllocation from = S
scuool funds could ‘be made available for thi§ veryiimportant purpose. But.the e
Wyln advantaze of the'class library jis that pupils have frequent and free t
+i3sLs %0 1t 28 oppesed to the weekly'visiyvto_thg sehool library.

v

4o I Promoting of Book Chub Activities: N - . LT
. v . 4 ) . ’ ‘.
N nssaa . X . . A
Sich wctivities as "Scoop" have a lot to recommend them, and consjderation L e
. -~ -130 bo given to the idea of "swops" of paperbsacks. . s
Z. “So: 2 General‘Suggestions pee o T - C e . c ]
W M v ’ ’ t . ' )
T% .Loild be rossible from time to time to set agide g period or-part'of'a '* ‘ -
Lol for reading fr pleasure. The advantages are:-- : . R R
N ) L ‘ R A o
- - N e . - N . s +
“» .Rupils have the right kind of atmosphere for reading, gnd it_ gives Lo
the class teacher the:opportunity to get.to know their inifvidual ) . .
tantes. - . - . P e e '
“l. Tt also provides the opportunity to makeéﬁ%commendatiogs and. .
x odvance the reading interests :of the pupifs. o . .
. v - - : Lt . - ¢ -
B * o oA ' ) N .
| [:RJ!:b/x o . ) T 8{) . - 1 .
o Y w oo o . o J / \
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It is des1rable fo keep in ouch vith cnrrent seralisation of booLs on, televigion.
Past succeases have been ' :\he Flaxton Boys", "The 511ver S:ord" "Anne of* Green
Gables" etc., 23 they canespark off an interest in a Dartigul°r bogl. This apglies
also to populsr full-length feature films. ] PR -
. oy _ . .

i
[ - ® . o a®

@‘/ ‘o ' ¢ e : )

[N
P

Selective reading by the class teacher of an intéresting or exciting incident in a N
book may trigrzer off ‘an 1nte est in the book as a "whole.

\

) Ii‘will be possible occasiomelly to set aside time for-an informal claszs toll: on vhat
“has been enjoyed By 1n&1VWJuals, in the hope thut others will be interested in

reodlng what ano%her ‘has recomﬁended. ' .

\

-

. :g::n .
"The Gornitiec.feel *hﬂt'tbepe is no place for tcstln@ nrivate rﬂadlng in class
examinations at this stoge. f the teacher can devi®se a neans whereby pupils will
villingly urite abaut uhwt they have re=zd without it bpcomlnv a chore, then they
" whole~lenrtedly enlorse this. Iovever, the enjoyment of reading cpneq firsr.

. - - . . . N -

%

. «

L t
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0¢ CLASS. OIS

There is great valu® in the frouuent occurance of anirntel class liccussion on
tovics of interest arising out of any class activity. If the pupils arc truly
involved in such an activity and if the topics arc suitable, it con n"kela valu{ble
contribution to the Principle of, Enrichment., It cxercises the comwnicotion siills
in the most natural and effective way. .

lany of the programmes in the document are departurc points Ffor such discussion.
When the diseussion arises naturally the momentum should not be resistel, sven if it -
loaves the original lesson plan o be completed the next day. The result uill be for
more valucble than the "Today we will discuss «..."

- ]

Houever, the skills and conventions of civilised discussion. are not nataral bui.
hove to be taucht. The Comnittce consider that this is a responsibility of the English,
teaclier ot 2ll levels in the school and that it rmust begin in the fir;t yaar.

¢ . , .

The Committee envisage that such dutics as acting as cha;rnan of a group or .
necting, delivering a short smeech, giving an apzrosriate vote of thants and rezvorting
the opinions of a group Jiscussion are all within the copabilitics of most pupils at -

L
Suago. :

.

g ~
[Feie v’
e -

'

It is inadviseble to outline formally the technicalitics of dcbaté or spsech-
raling and then to expect an adequate verformance. Rather, the pioil should be
encourased to undertalke one of these .lu.iis cyd hic atteupts synpotuaticzlly analysed
and eriticised. Any teaclier intervention should occur at the point loast lilzely to
donagse the performance; a syeech shpula be treated as a units ; ‘

a
A

For such special lessons it is important to renernber that all sucll activities
should occur in a meaningful context. For exanple, & non-verbal Stizulus (sueh ad o
certoon) can be "B\icularly offective in siortiny ol o widesransing liseussion or

N & - oo '
dedb:te. . ) . :

Kowdo

approach. _ -

inilarly, if the class is Jivided into groupc for
provocitive stotenent ‘linked to a compon. theme given

. 1ivels dizcussion both in the groups arnl, later, in Th

back. Tho revort, a valuibla crercise in the ozt of

argunent, should. be sudbjected to the same process. of

.

H
[0

such- gpecial 1¢s oz
cgdch zrod cmn ©
class vhen wréus
rring up and “res:

ass. and teoche cri
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In the Field of VDraz-~tic Activijies -it soon becare obvious that There iiere
. problems o definitiond and of alloc=ti £ responsibility,
J . ,

/

in ; e Committed's disc.scions a series of thres related problezs arose:-
¥

ange of dﬂ¢xer1no activities vhich, by\fsedit;pny

be ; rt of dramatic hor: in schools. These seen

st six headings:-. S .
. '& ’ .

(¢) A clacsroom study of drame texts

(a) Trere .is the ¥ery wi
have been considered
to f2ll under at lea

(ii) Speech: and chorzal Verse activities . . ' r

v

(iii) Role-playinz anq, inprovisation used as technisues wiihin various
subjects . . .

(iv) Drazatic’ activities.undertaken by Drama specialicis In separate
periods ] S

’
(v) Zxtra-curricular stamng of »lzys v

(vi) Occasiof?1l dramdtic experiencec like mebils thentre, drara workw :
‘ shops, vislts to_Eheatrea .
kl . Since there is such a dﬂvorso renge, difficulties - and indeed confusion -~
- " can arise in any discussion on Drana, if e re not made to clarify
vwhich type of zctivity is be135 talked zbout particulor noment.
. For exacple, poihts .which apply to a ztady of a* draza text cay not apoly
to drangt1c~act1v::1es conducted by.tae drama spec al'sr There is thus a.
- real danger in attempting to make overall, zeneral statemants about Jraca
in schools. ) . . ;
. / . *
. (b) Tnere are obvious problems in alloceting r e)nons ‘bility Tor tliese various
: .:Cthlu_eo, especially since severnl greups of.teacrers n,vg overlgpping
e . interests in thez, TFor exacdls, Znclic chers have an ovvious interest
: . in (1), (ii), (iii) and =2lso pofgislr i
P Nodern Languaze teachers mainl .

7, 2B and -
in 211 sizx.
3 i-lists *
to be looked 2t in some lgtail. For :
gatratex 0 those ﬂf*ec%= 67 Srara which _
s, do thé¥y concentrate on a scrvice role
ey try to divide their tipe betveen °
1nd°pendent znd service ro nsvers to such Q“eat’Oﬁo will
ob¥iously hove implications for +he kin. of relationship which is
© ' established between any specialist teacher and the 3nglish Jerartrent.

v

; Jistory, Gsozr- T3
ard drama specizlists
les petween Dr°“° rec

W - ap* teachers o’ other 52 Tzl
. . ) examples, do Draza szecd
are independent of 0T

A
. . within other subjects, or d
1

. {c) 1If uhere is a gharing of SSpOﬁSlbllluj between subject derzrizents, and
specialist Drgra teacherg for the varioud activities, then it follows that
.there st be a clecr arrangezent for sharing any opace and e~virrent
especially rovided for work in Drarca, . '
\\gtg/gghm ittee felt that, although the protlens Zentioned above hove to-be faced
in any ceaningful, planning of work, they need not necessarily pose insurmountadle
 difficulties. _ ) - ot
. ] . . ’ . : - 2
' It was felt that every Znglish t=acher woul. wclcome the contribufion of Jrama
. . specialists, especially for those aspects of the work for vhich they thenselves felt
- untitted both by trnln_.nb and by experience. Irglish tenchers rould als0 welcome
the supportive help vhichtspecialists could cffer in zuch things as *he, interpretation
. of drama texts. Converaely, drapa specinlists would rrobably wglcome o clearer
B Tkj “allocation of responsibility for the vario.s dramatic activities since it {rpuld permlt

i them/ , :
Fr i ] - . 83 )
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them to concentraue their efforts on those areas where their impact would be

c?eawes%~_-ﬂha%—is needed is #ood vili-and a co—operatrvelspirit._ S e s

y
The Committee, in the later sjages of their discussions, learneid th”u the
Secretary of State had set up a Working Party on Drara in 3chools. The report
of this Jorking Party could well offer ~uidance on the suestion of allocating
responsibilizies and 30 the Commitiee “ecilei to »ffer only tentztive advice

until such times as this report is published. e
A TZITATIVE ALLOCATIOYN COF RESPONSIRILITY £ :
(1) STUDY CF DRATA TIXTS S
. . v g’. Py A s
. This should remain primarily the responsibility of the Zrglish .
teacher., EHowever, it.is hoped *hat the 3nslish teacher will be able,
wnere =Upro riate, to c2ll on the services ¢f the Drama specizlist
t0 help in-the interpretation of 2 play. '
(i1) 3F23CT ATD CHCRAL VARSI ACTIVITIE A
¥y . . . ’
Irn recent years varlous developzent documznts in Inzlish have stressed
& . .l e .
the tricacy of cral iorx.and increasinzly Znglish teachers have come
- 1o see ihe nece331tj for 2 larze element c¢f such work in their cWass-
roozs. Obviously the Snglish Deparzment would not wish to clain Q\\§
=oropoly of ‘oral work%any more than it would of wriften work. It must
be an integral part of all subjects ard in particular of any work done
’ by a Draca specialist., 7The,Commitiee see 211 such "ork as a vaWu,ole\
supzlexnent o what is done In this field vwithin {the Znglish classroops

ten vhere ‘he English

woTX {0 ‘anotiher specielict.

(iii) ROLEZ PIAYING AD TIIPRCVISATICT U33D°AS TSCHUINUES WITHIN VARIOUS
. SB’BJ‘—J\JTD - ’

[
'—l
[
bl
[
st

spécialists working in pairsg could evercome this difficulty.

)

- . - + \ -

(¥) EXTRA GURRICULAR STAGLIG OF PLAYS .

tegcher concentrauec O Wri.lenl work and on reading and leaves.oral

By tradition, teachers from a wide variety of disciplines have tzken
part in this activity and it would be & pity if this traditipn wvere
‘not to continffe.- It was felt that such activities should be'the
o respon31b111ty of interested members of staff, resarilédss of their

" subject. 8'1- T '

(vi)/

A Fhis elerent of werk in Drama, 1t is f shouldl be the responsibility .
of the teacher in| whose subtject ths technisues are 0 Ze usel. It is
. ¢ . uireasonable to exmgct dra™pecialists tvo be readily available for
", direct help with suChgmctivities, since thase do not arise in any fixed
K vatfern in classroox ¥ork. The necessar; tirdtabling of speeizli
X s feul” be virtually impossidle. L v
(iv) DRAIATIC ACTIVITISS DKD”RM;KD“ 3Y DRAIA SPESCIALIST M '
@ Lo Where such activities are catered for in the school timetable the
- ‘Comnittee would like %o make tuo suzzestions. ]
. . (a) Since there are direct benefiis fréom such vorc to 2 vide range of
T ' subjects, time allocated to the Fracma sne01allsu sheuwld no» always
' "be ¢aken from the dﬁol’sh‘ﬁlloca‘ion. . ‘
.. « (b) Often the Drama specialist fihdis it more e::EZilve to vorl #ith
° o half classes, Rather ‘hv give up holf a class once a seek

Engiish teachers, “/here thé 2llocation cpmes from tHeir tinmeta tles,
would prefer to give uwp the entire class once = fortnight. Dram
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('Vl) OCCASIOHAL DRAFATIC EXP"’{IIHICES

&

Normally the Headmaster will delegate respon51bllity for organising such
acetivities, A wide variety of.staff may be involved.

Those of ‘the above responsibilities which fall to the English teacher are dealt with
at’various places in this document. The Committee thanks Mr. J. A. é%orsyth

Adviser in Drama for Banffshire, for cutlining in some 3etail the Drama spec1allst 8
view of his responsibilities whlch is given below.
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IMDZPENDENT DRAMEA ~ PROGRAFMES

L4 ' .

by J. A. FORSYTH - ADVISER 1IN DRAFA

-
.
Y
. - . .

The function of Drama is to develop the whole person and it is uvon this whole
person that our concentration rust be centred. "Drama is concerned with the !
; individuality of individuals, with the uniqueness of each human being. Indeed ?his
is one of the reasons for its intangibility and immeasurability.” (Brizn Way, in
+ "Development Through Drama.") - {

Tc develop this vhole rerson ioes not mean imposing a new set oi $03sibly
rtificial factors, but of starting with facets of human beings that ezist from
irth in 21l veople. The beginnings of Dramz are concerned with-heslping each
ndividual %o explore his own rescurces irrespective of other people, moving on to
he dizcovery and ezploration of his envirorment. Within {his environnent are .
other people tovards whom he bezins fzel 2 rcrowing sensitivity. Later, there is ~\

e -——c
nzed fcr enrichment of resources tside his cwn inrediate and exzplored
environnent.

ct B T

The factors involved in sych a develppment could be summarised &5 rollows:

i} The use of the five senses,
(ii) Stimulation of imagination. .
: (iii € mastery and use of physical self.
(iv peech - or zractice at talking.
(v) The discoyery and control of emction.
(v4) Intellect. )

.

Bt most important of all is concentration, Whatever the drama exercise,
concentration remains the most important skill to be developed. ‘here it is full,
the juality of the attempt and decree of mastery will be rewarding.

; Dranz, Firstly, that since this is a cr e 2ctivity there should be no control.
Control is essential if satisfying work is to be achisved. Seconily, *azt 21l ideas
mast coze from the clzss. In the bezinning ideac just Jc¢ not come, ani, a3 in all

. asvects of teaching, thers must be a "feed-in" of ideas, in this case largely through

. discussion.

Here it may be worth noting iwo \Rrroneous ideas rrevalent in rezard to Creative

Where to begin always Doses a vrobleg for tke teacher af Drana. It is nztunal
that any approach to such a wide .subject should be a personal one; -teachers with
different in¥yerests will feel secure in tackling a lesson from their own particular
subject. Unfortunately this tends to limit experience. Then agein, do we start
with novement) improvisation or Speech situations? The answer to this troblem often
lies with the aguality and composition of the class.

K For early(Se%ﬁndary classegf'the following sugsestions are offered for
consileration. " Tp overcome a desrze 9f gelf-conscious inhibition which is'not.
uncormon et this stage, it is iesirable to start with simple miqing novenent
ezisting in a context froe life which has to be taught in by whoever Is in charge.
These activities.may well seen pointless to the uninitiated, but they are -an *
indisrensable stage in leading to the ability to 19§e oneself in creztive ’

imprcvisation ~ at which stage there is 2 clear gain in emotiorzal and imazinative

A growth, e : .

* . v
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Speech and Movement : Fights + Use of various types of weapons - (conirol
essential here

Refugees - war, natural ‘disaster
Slavery - cotton fields, Egypt, gzlleys, etc.
Music - stimul 8 to movement - perhaps leading to

. discussion.
Poetry - response to spoken word. . \
Working in a Supermarket = - :

s . g Fishnarket ' . .
Scene at an Auction Sale
Cattle Farket
Railway Station
Beach, etc,

"ost of these s. gvéstlons lend themselves to the development of s1t“at10ns
involving sroup work and’ leading on to inprovisation. '

I~prcvisation : The street market : development of background action into an
. . incident with dramatic content
Coffee Bar : again, background development into action
e.2. &a. a quarrel
b. planning a canoe expedition
Ship in Storn . ) ' '
Loading a Ship
v Mutiny
N Shipwreck

Irprovisation from Poetry : ‘e.g. suitable balleds and other narrative poems.,

Inprovisation from the Novel : e.ga novels of such content as would engage the
natural interest of these pupils.,

Irp rov’sailon from History : e.g. The Plague, The Great Fire, The French
Revolution, etg.

Ianrovisation based on Films and T.V.

-

In ov1s=tlons based on Legends, Myths, Bible Stories, ete.

It must, however, be recognised that not all children enjoy exploring thelr
personal feelings ani relationships in "public", and thst memy of them see no
end-nproduct in creative activity, wishing instead to play from a script, wvhich to
then is often more meaningful and satisfying, Where this demand manifests itself,
it should %e met. There is no need to think, in the early stages at any rate, of
a full length play. Quite a number of short drama scripts are now available, and
& short scene from any play can prove really satisfyimg. This also provides an
opportunity for imparting some kmowledge of stage technig.e and technicalities
and so arouses a, more critical appreciation of theatre and literature. After all,
surely one of the aims in drama teaching, be it creative or othervise, is to
foater'a lovye of living theatre. It is very doubtful if creative drams can do
this by itself. : Ty,

While these dramatic elements nay come within a variety of Z“nglish
programnes, sucK as projects or the reading of a poem, sometimes they are best
dealt with by programmes in their ows right. In both these functions, help can
be given by tHe visiting Drama Staff. Where the suggestions are incorporated in
indépendent Drama Prograpmes the visiting spec1allst can sometines save time in
eetabllshlng neaningful’ cqntexts Ly using cdntexts already established in other
classes for other purposes. For such a procedure to operate, however, there
must be adequate time allowance for the specialist to llalse with class teachers.

- .
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TYPE 9 - PROGRAKKES OF REEIDIAL WORK
INTRODUCTION  * - ‘ . .

As the Committee progressed with its preparation of programmes for mixed
-ability classes, it became more and mcre obvious that remedial work would have a
crucial role to play in any pattern of work for the early years. The Committee
therefore decided tc spend some con31derable time on the problem of adeguate
renedial provision, !

The Committee felt that a starting point and.a basic principle in apprcaching
the organisation of remedial provision should be that as much of it as possible
should take place within normal class units. Withdrayal for certain periods or
total segregation should only be used jthere the needs .of the children are of such

. @ nature that any other form of provision is unsuitable. From this starting point
the Cormmittee then went on to explore the problem in greater detail.

It soon bzcame clear thati certain questions about remedial work in general
7oull have to.pe tackléd before programmes syecific2lly for use in the Znglish
Jdcpartzent could be designed. The Committee decidel, therefore, to preface their
stg 23tions for remedixl work in English with-an outline of their views on these

general ~uestions. The“ommittee would like to acknowledge, with gratitude, the .
ag istance ziven them in these discussions by Yr. W. P. Craig, Principal
Psycnolosist of Banff Educatlon Authority,

t

TIO0US OF RII'EDIAL EDUCATION IN GENZRAL

g\)
4

.
Definitions of Rémedial Work .

—~~
3]
~

The first and crucial general question concerns the precise definition of
renedial work in school. In many quarters the belief seems to J#ve become
established that the sole contern of remedial work is with t?dgﬁawho have
failed to master the basic skills either in reading or in nugber., The 2
Committee felt that this is a dangerously nerrow point of view. While the
nezls of those still strugsling with the basics of reading and number rust be
a continuinzy concern of remedial work, it is important to realise that a whole
range of other and .quite different reredial needs can be found in mixed
ability classes. The Committee felt that it wos important to point out that
tiere is not a single homogeneous group of "remedial ouoll"" and consenquently
no single aim for reredial programaes. ~ . .

Tre Cosmittee then went on to ezamine the main types of remedial needs to be
found in St classes and they attem»ted to illustrate the wide range of these
needs in diagromatic form. The result is the table given below. It should be

i noted that the six types in this table are not Iiven as any sort of watertight
livisions but only as helpful deceriptive o01nts vhich obv1ously nerse the one
irto the other.

If the idea of a variety of remedial needs is g%deptéd, then the obvious form
of zrovisjon would be individual programmes specially tailored for each pupil
in need. However, with current staffing levels, the Committee did not think
such a system was viable except for certain very special types of need.
Instexd they felt that there should be some fora of grouping of those with
similar types of need. They found the three-part division given in the table
a helpful one and went'on to base their work on English -on it. )

This arrangement gives' only two organisational boundaries. .
- { (i) That between the speciai schools provision and the provision
. . provided in or nary secondary schools, and this already exists by

statute.

[Kc (i1)/
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(11) The second is betueen those nuplls still stru g5ling v1th the very — & .- %
basics of number and reading and the rest of kze secondary population. |
This second boundary, however, need not be so rizid as the first . i
boundary has proved to be and it need not mean totzl and complete |
separation of those in nesd of sach basic wrovision, - ’ ' |

™~

Responsibkility for Remedial York - o

‘(b)

The second general guestion :hich had to be tackled in *he initroductory - .
1isc s3ionz concerned the 2llocction of rev“onolirilbx for the various tyres

of reredial-vork, Phe Comrittee felt thub if +ht threé-part arrangement of
reredizl provision is accepted, ihen thers are ¢ ert2in conssauences for
sthool orsinisation. -
The needs sted ir Fart I of the thrre-pert divicion are 2t »resent
for by ot ute in separate snecial scheools 2nd cladses, under specizll
tr 2ined toachers and the Committee therefore Jid not see this iyre of .fo-

sién 23 £711ling-within their femit for dlocasswon. ’ .

provided
Ly

. For Part II of the three-part division the Committee see the'need to have. .
sone forr of seperate provision with specially trained teachers, since such | : .
rurils Tequire work of a kind which the averaze subject teacher in Maths or
Snglish is not equipped to give. Moreover, to be effective, such.work is, .
ver, tire-consuming, requiring as it does frejuent and constant work on an
individual or smzll group basis. . t ) ' ‘

-

- '

e

The Cormittee therefore see 2z need for some form of special prov151on for
those with severe deficiencies in the basic skills. e

- -

They zre aware that such a recormend-tion may, to sone, seem to clash wibh
the comprehensive principle. The Committee have great symp¢tJJ with zuch
a roint o? view and are convinced from their owun ex peﬂlence that thére are -~

- valii social 2nd edccational reasons for mixed ability groupings in the eariy~
secondrry ye~rs., Hovever, they feel it is red: selng 2 valable educational
erincizle to absurdity to suggest that the mized ability classes nust
right down to the bottom of the sbility range. . z

P

, © The last and most important congsenuence concerhs'Tart ITI f the ghree-part ° .

division. All of the fo'wr descrintive noints of need in this secfipn they .
. 3ge ~s bainx the resvonsibility of ihe sbiect demmrtrents therselves. AN
©  The Con nitiee feel stronzly +that those types of need "thich are mainly -
concerned vith the mastering of subject skills and content and with the
zrasping of s-bject conczpts must be catere& for by subject specialists : '
r=alified and experienced in their own disciplines. They feel:that great .
s “harr c2n be done (and indeed, has been Tone by banding pupils with ) “

specific cubject needs with those whose needs are of a .more basic kind.

| S bject departrments must be prerared to tackle those aspects of remediel o

| vork thich sroperly belong to them; they’ must resist the‘temptaticn ¢ selve

: 21l -their remedial problems by sepvzrating or withdrawing pupils in need to

| wnlt ovtside of themselvea.n S \

. . . . . \

. (¢) Planning for Remédial Work . . . .

THE\thrd geteral question tackled by the Commiftee concerned the forms of
school orz nlS°t10n ihich might be adopted to discharze the various remedial

Aruitoxt provided by Eic:

regpon”*ollltles. o . .. v v,
l . ‘ . ‘ 13
| o TPart I of the churt is agzin the concern of special schools and classes, and - .
| therefore was not discussed. . B Co -~
" ERIC ~ do | . .

Part II,/

ot
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Par‘c II, dealing with those wit very basic mmmﬁmmmw
calksd for some system which would allow those teachers specially trained in this -
fl?l% sufficient scope to dbploy their skills.

~

The Cornittee sav three options here in‘érganisation. > . /
- ‘{1) The first is a totally separate class usually of a small size. Thls

has the advantage of giving the special remed;al teacher ample time to
get gbout his difficult apd time-consuming joo. However, it Has a
disadvantage in that'pupils in such a class are separated from contact .
wvith their abler fellows. They find it difficult in consequence to fit
in with the wider social life of the school and” they may often be
stignatised as members of ‘a "special" class. -

(ii) The second option is some form of withdrawal from mainstream ‘classes to
special tutorial groups. This has the advantage that for many d
activities pupils can be with their fellows and that they are not so apt
to be cut off from the wider life of the school. .However it often has
disadvantages. The number of periods for withdrawal is often not
sufficient to allow specialists to have any reaixlmpact. Also withdrawal

~ o, from classes can actuaIly be counter—productlve 1f during his attendance
at the w1thdrawal group a pupil misses out on a k lesson.

(iii) The third possibility is some form- of combination of (i) and (i) above.
Under this system, a separate ‘remedial class or set can be organised for
,certaln of the mainstream subjects anivthe pupils can re-join the common
course class for the others. Thus for example the special class can have
+ allocated to it 'all the periods from such subjects as English and Maths,
leaving the pupils to stay with their fellows in otlier. subjects. Its one_.
d1sadvantage is that once, pupils are allocated’'to it .from a subject like
» . Maths they are effectlvely cut off from re-entering mainstream work in
" that subject. . ¥ .

] . .

The Committee felt that, whatever system was chosen, care. shbuld be taken
to enrol in it only those ‘'whose grasp of the basics was very weak and

L this they saw as g véry small percentage of any- class. >

Part III of the chart, it is suggested, is the responsibility of the various subject :
departnents. The Committee considered th¢ forms of organlsailon which could be -
appropriate here. They saw five posslbllltles. -y - . % :

(i) Special 1nd1V1dual tutorlals or asslﬂnmentSrw1th1n subJect classes.

(i1) Special group work. w1th1n subject classes.

LN
- (iiiy Withdrawal from subject class for occaslonal periods in a speclal
tutorlal group. : '

. . .
' (;v) Special tutorial group as an extra to the norﬂal allocatlon of subject
tlme. . , .- .
P . . Fd . i

(v) Setting. .
The Commlttee suggest that Prlnclpal Teachers and their staffs will havé to make their
own selection from the above. The bulk of subject remedial ,work would probably have
to be tackled by the first two methods. The fifth optlon, setting, was unlikely to ~
apply in the first year to a subject like English for reasons outllned in the first

' 91 ‘ ~

g part of the document.
EKC e/ | S
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“TTns Comitttee felt that thpre vac 3 great need 0 alert Sibject teachers Ty’
re range oft remedlal needs in “art III’of thé Chart. They would suggest thatl .
thaps some "pec;al training ™rd alditioasl time should be Jnade availsble .
shaff w und iertaking this. work. They stroagly svﬂgeug that sohcone, w2rhars
stant Principal Teuvnei. yncull t: guvan ovav~11 »egponsibility for

1

orz within each-degurf. . Ia the Yaglish De: riment such.e vy
ould-nave temake and corc ‘d;ﬁate ;rov*91on for roint A -

bz llnﬂuWStLC JrOVlwthu It was also.sagrentel that vhere, for
flve English ¢lasses are *ame-tabléd togsther| sixz teschers could
ated for some of the weekly periods, leaving one fres to assist tie
chers with individ el, group and tutorisl work, v, :

. . . -

« ~nrt T rf the threelpart divisicrn has, of course, a?statu-ory proced;re lazd

‘felt' that few difficulties should arise, Treov’ ded-
JPD conflne@'to theN{gw pupils who had still not masteres tle very basics

*cailaz wnd number. Such pupils tend to stnnd o“t~rqt}eb chviously iz 2 -
wd rility first year‘clasoj but if need be, tae dlabﬁ’t iz skills of t.e - -
T

renedial te& er can be of help. . S .

aex
moraling
- -

-~ ¥uot TII, each subject vould obv1ou~lj have to ideati?; its own pupils
? ‘' mre in need and devise some systea of contiruous asucoodeut,fOJ this .
u!ube. ) . /
I% s sugeested that Guldance 5tff could be ¥ery helpful in alerting s=bject
‘- iriments to difficulties and needs of pa"tlculur pupils waich have core te .
. 4.0 netice in the course of jtheir Guidance duties. . . ’
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T T THE”"CONTRIBUTION 'Qr 'THL SLGLI ﬁEPiR“F“NT*-WO REF“DIAJ» WORK j # i«A
o i ) ) ‘ -
‘? Pa:t I of the Table: Since such pupils are in separate schools cr’classes the
e, ) - . Bnglish Debartment is mot called uron for a ¢ontributlon. .
. - A -
., Part II of" the,Table: " Some of the rémedial Work here 4111 call for skills and
et o, L N AN knovledge which most members of Znglish Depurtment will not
. I have. For other parts of the work however, there can be
R o - - . ugeful liaison with the remedial spec1a¢1ot*~nuru1cu1ar1y in
® L , T« the field of comnensatory—llﬁﬂulstlc nrdv%s1on. ’
. ’ K .;, r \
W Par fII ef ube _Tabke:  Point A The biggest remedial task in uﬁgllun 725 seen to be ™

- - - . ‘. at this point. .Other subjects will obviously %..vc a role to
- ~ play here-since it is true-that "evary teccher g u.teacner
" . " of Bnglish". However, fne role of Bnglish at this point is
- ; ’ o crudlal and special Offortﬁ¢shou1d be made to discharge it.

« . A
" ° W ' . ; ~
7 ‘ N
)

. “ *  In mixed abilily classes runias outlln 3 in Part I of this

: . "». - document a lot can be. done for such pupils in irdividual
" : ’ sessions with the teacher distusging or going cver.the
- : pupil's worl:. Houever, it ias felf that some special
. o & programrmes had also’ to be devised and ‘that, these fell into
. ’ .. ‘five caterories.. - .

2

W

c (a) Readlng progranmes n51ng structured material (c.g. SRA kits)

f]
. to build up the skills necessary for extended and’
// regdonably speedy private readiag.
. : . .
: ’ /l (b) Special private reading programmes using séle cted books. ¢
N / " Such books should be of such a level of diffic culty that . |
sooad . pupils at this point can have the satisfaction.of finishing
cooN ‘ ‘ then (an important point). At the same timc uhe; should
. : . : ) deal with topics nad issues vhich are of momcnt and
) . relevance to the pupils.
- { .
' . (c)' Spec1a1 prOgmummea to encouraze the art of listening o

L

-~ organised by the teaclier vhile uqe rest of *he class tackle
. - - - ¢
. . a reading or wuriting azsirument.

o ‘ i . . .

: (d) Special cloce reading rrogramres. The purpose of thee ‘will
*  be two-fold.~ Flrstly, they will.intrqdﬁce‘new-éoncepts to
. ‘yiden horizons. OJecondly, they should enlar:é reading
: ¢ exverience especlally in the area of interpretotive as '
T - distinct from the decoding SLllis? The Princiyle of |
Znrichment-is crucial here. If may be nece3oary to choose
shorter vass2ges then in the peihstrean c;o reudlnb ‘
programmes. LA o
. . . . = - 5. ‘
’ (e) Spec1a1 contexts to ancourage pnnﬁls ts responi in writing.. |
Such contexts may require, to be more “vivid anl concrete than, !
: . ) normal ones. A secries of hints nay also have to be a <
> provided t0 help pupile to wmtructure their rﬂsnonoes. "If the
: S ' Yasks are relatively simple, o1ipils who have become used tor
‘ . : ... reneated fa§&§rercan have the V%lu&ble eyyeriﬂﬂcn of -
. conpletlng 3 in a wny wh¢ch gives them sauasfacthn.

< !’

fe

' It Wwill'be noted that all ex ccept - the'.f srat of taest five are’

" e2lly specialised.remedinl forms,of typss of vrogrammes

L reconmended elsevhers in the uocanent 23 suitable for a‘l

. Q . . 1s A .

"EMC ' ¢ ? Pupl e 9"3 ‘ « " »! o : ﬁ‘) 3‘ 0

] ‘ The/ . . O
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. The.first of the five catesories will, by its very nature,’
‘require reasonably frequent spells of work by the nupil
over. a short period and teachers should make individual
. arrangemenus for pupils to use suci klts when the rest
of thet class are on other work. - . ,
. ‘The other categories shculd perhaps feature once a week,
. again vhile the rest of.the class are busy on other work.
. Teachers will select from the other four the programmes
vhich seem to be needed most by pupils in this group.

. . » .;".
Examples of such progrummes are given at the end of this{
chapter. ‘
P ,r o |
’ . . *  Point B It uas felt that.this poiant could best be caflered

for by providing a lively, stimulating and sympathetic
atmosphere in the class as a-whole and in particular b
taking pains to ensure that all ccntexzts for work are
"meaningful" in the sense cutlined in Part I of this
. , document. It was not considered nscessary to prevare .
' special progrhmmes fof’this point though 2t might be Yy
- necessary for teachers to pay special attention to such
pupils and to devote more 1nd1v1uuwl time to discussion
with them. . .

! ‘

¢ Point C This point is not so important in English as in
some of the more sequentizl subjects. However, occasions
v can arise when a section of the class fail to grasp some
- p01nt covered in previous work and require extra help to.
copé with it. Obviousl> some form of group lesson is’
required while the rest of the class get on with other
- ‘ work. 3xamples calling for such treatment could be
- failure to grasp some elenentary point in punctvation or
. the failure to cope with the formot appropriate to some
. piece of writing called for in a -zoject. Otherwise
English is not called uocn to mwke much of a contrlbutlon
at this point.

’
Point D This point is really cnly applicable in
sequential subjects.

v

POINTS T0 Bﬁ BORNE IN MIND WHEN DEALING WITH 2 IEDIAL DEZDS

In conclu31on the Committee felt theJ would like to irau atlention to three pojnts

concerning the approach to remedial work.

Te

-

\ . : :
At all times teachers dealing with remedialvpupils must first of all deal yith
attitudes which ma¥y, have develoved because of repeatel failure. In the nore
extreme cases teachers will have to try to zive Duplls back their self-respect
and sense of importance. 1n theé school context.

There are no short. cuts in compensator lanmmze wocks L nguage exer01ue okt -

‘of cohtext are of little use. .Pupils must bo civen language zpeplence in

meanipgful contexts. . -

- A . "

; 9, : ) ’
The second of the four basic primsiplesis crucizl for points IITA and IIIB

on the table. fThe lgvél of pupils' skill in langusie i 111 only increase if
they meet derandlng cOncepts qu 1f‘theJ can, ses the relevance of these concepis

to their-lives.: ; . .
. .~ “ . } :

A - S
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. (&) STRUCTURED READING PROGRANME -

'

<~3RA READING LABORATORIES

»

?

The kit which was.found snitable for work at this stage was Ilc. ﬁ& emnploying
the kit with a small group of selected weaker readers while the rest of the class
was _gngaged on another activity, substantial improvements jn basic reading skills.
WGQ achieved, ' ) .

- It is recommended that teachers using the kit should think in terms of two
consecutive periods per week over a limited period of weeks (e.z. 3-4 weeks). The
process ‘can be repeated, if necessary, after a reasonable interval. The Principle
.of Balance will be least impaired if SRA work is done with these pupils when the rest
of the class is engaged on such activities as close reading, or extended programmes
on the novel. There is considerable. danger to the Principls of Balance if SRA work
is sO protracted as to become.a way of life for these pupils.

NOTE: During field-testing it was found that the best results were obtained when

. the rest of the class was engaged-in g silent activity. The distraction of

noise had an adverse effect on the performance of pupils using tlre reading

laboratory. . . . ,

2

R
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—4b) SPSCIAL DRIVATT DEADING--PROGRMIME . .
. L4 i

o .y
. The Committee purchased a selection of books specifically designed for slow
readers and they were tested in classroom conditions throughout Banffshire.

X
The books tested were: N .- ®

The Joan Tate Books from Heinemann. . . § '
Instant Reading Books from Heinenann '
Bcoster Books from Héinemann o
Bull's Eye Books from Hutchinson Bdwcatlonal . « .
Focus Books . from Blackie ’
True Adventure from 3lackie ) - )

. Junior Biograrhies from Blackie - ,

" The Kennet Library from Blackic ) . B Ce

15 wifh wvhon these . books were used ould corre““ond to. thos ot

T'; o
h the explanatory diagrwun of the Reredial Prograﬂre. :

s pup
i at ;IA.O

Ths, folloring corvents on the varlous wubllc vtions tected with-the.children,
Lo D3 :f use to teachers. , .

- »

SISV READERS' W. C. E. Chalk., Published by Heinemann ) s oo
? .
TLiz i deservedly populer series. They corbine excellent stories with a
f. U7 ¢ 3y l2vel of languwage. The storie which prozress from schocl adveniures
ty w.chons and sciencesfiction are very imaginative and well illustrated. They
w222 yevvlar wvith the group because the level of entertalnment teturned for a
.o ...t ceading eoffort is high. . - '
. ‘ ’ » s . '
"“CST“? BCOKS! /€£ . Chalk, Publighed by Heinemann R o
b} s

T! :.e books are intended to vrovide a further stage in progrgoo after +he
PR A Rg1ﬁrn5' hooke have been consumed. Because «of the limited number of
toAMl5Lud copies puccheced it was not possible to introduce these books in the
o ovcertazt the "golxcners irtend. (BoostermBooYs are progressive in drf*iculty
I'Tcl). Tre sarly titles iers read and engoyed by the pupils though, ‘when
Viusz.el, they sere n2lmys notably less.,p popilar than the 'Inatant Rend1n~' Series -
1.0 glr tacange of the effort it uas necessary to invdst in them.

Y

.

'BULLS-EYE BCCKS' Hutchinson Eduoa+Lonnl S !

T“s 'Bulls~Eye Books! nurohused were: !Dr. No', 'The Triffids' and 'Red in
‘ t-b‘_’ I'm'" ‘ngt. »\ . / ) ) . B - y
‘ Thes2 are adlilt books that have been cut down o' the mosf basic +ype of . prose
T *..:1.. They have .the treméndo“s advantage of being known titles and benefiting
£ ¢ filn spin-off pyblicity ‘and televisicn nrogrammes. They are very effecmlvely
£l lua printed and, in outward adpearance, they resemble any. adult papetback - )
f. 21 They provoked an immedicte resyponse of excited interest in the group '

g3 “hi better IIIA rupils raragst to rastes them.. _ R ‘., . !
' . o . . ' .. .
'FCOUS BOOKS ‘Giorme Kes! Diblisied by Blacwie | . L,
" . & - - - ¢ , » . .
'Ff~W"'**oVs ~re vrittan ir the ;ihﬂ]or lengaoee o any oi’@%p bocks tested.
Leny L2 fravent repvt'* 7n of M_iflﬁ‘ 1t woris ?@ indeed +uére 18 in the )
USSR ;ﬁﬂ@'BO?StQL' 3 ‘ﬁsﬁ) a.ud contences ara.short an Q“'Lmolq. .
N L)

vmRvg apvermurs/c T T - .
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. ADVZNTURE' Published 3y Blackie P
. *
. This %3 an easy series vhich was povular with many children because of the low
| eff }fi_m%im ity of the materiale . ... . . . . - U
i 'ﬁrnw RILGRADETESt  Puhlished by Bleckie -
[ 0
HEepmwe. : '
1 v" _1)
if “ ) i
‘Jég; TATE 300KS'  Published ¥y Eeipemann
L .
Ca ) ) .
¢/ This is an =2t%. :*"ve sucecessful series of +hich four of the titles are ideally
spited ¢ *he a2ge r:.._ 3 urder idiscussion. They will provide the II;f Tupll with worth-
while ctor.ec a2t a useful level of difficulty. .
073: dsen stocking a library for this purpose the teacher would do well to consult
. +ne School Library Asscciation in Scotland pubdblication "Beoks for Reluctant
a‘ Rezders in Jecondzary Schools” which contains a very conmprehersive szlection
: of material togefher wwith 2 brief swmary of-each plot.
M .
ok . .
! \ ) ‘\l-‘
JBUGIESTIONS '
‘ -
1. .English depsrt-ents are 22viced tc spend 2 fair 2mount of money on such reading
.o rzterial and o0 purchase 2 wide range of titles. )
y -
, .2+ English departments are advised to be alert 0 new publicatidns for such pupils.
t There saould be 2 steady flow of inspection copies to and from the school.
3. The teachser should guard agzinst pupils unier-extending themselves with
L corraraiively easy reading matter. .
4. Tno tex;her should not Bttemvt to hasten the progress of a sléu reader to such
e an extsht that the pleasurable vart of the reading 2ctivity becomes subzerged
' : < N - ’16 3 3 3 -
o% ‘n str2in. Progréas shoull be slow but sure towards more difficult material,

]

€. Theouzh 2 firm tradétion of orivate reading can give the busy t8acher extra time

y with othar groups, correction or rreperation, the Committee recommend that the

' t2acher ioes not always use it in his way. He should observe the class on many

L occasions and thus be in a position to geuge under-extension by the lazy child.

} * © -
vw ' + 6, The Committee recommend t-at some kind of generally visible progress record be |
oW ept both as an aid to the teacher and as a tansible end-product for the effort
invested by the slow,reader. . )

2o . '
Ia;
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o~ (c) LISTZHING PROGRAVKE

.o r
...____ The most satisfactory method found of encouraging such pupils to lis .
seezs to be the extensive use of tape. The.teacher can record stories which cai
oc teerd either by an individusal or by 2 smzll group. To avoid Rlsturb1n~§the

re.t of a class, use may be made of headsets. Up to six are available (chkaply)

-.in irpoldls "audio-Distribution Cemire®, Shere should; of course, he e response ——
retuired in the fornm of aaswers to questions which can be 1ncorporated in the
tape.




(d) SPECIAL CLOSE READING PROGRAKME

A VISI% FROK THE POLICE . .
- - LI i - = EN 2 2 i3 Y g} PR SRR ) L ~Ja
. I—thint-ingelzhastost—the chance of singingthesotopart—inrthe—churth
. Feativzl, Chuarlie Eunter's father, the choirmaster, is furious with her beczuse che
. ¥ 3 z LEeS LS . use 01 e pPOLice.

=== —

! I suppose Anzsla 1id not 1ike to tell M¥r. Bunter that she was lete because She -

. hag to go to the police station. Kot that she had done anything wrong. 3But it was

‘ & bit awkward, A policeman ca—me to our house 0 enguire about some shop-lifting at
our sweet and tobacco shop in Fore Street. Aprzrently Angela saw some suspicious
characters when she was there anl the police wanted her to tell them all about it.

So by the time they had finished suestioning her, she was late reaching the
church for the singing testc. She was too shy to tell ¥r.. Hunter in front of the
whole choir vhat had happenei. I coull not think whzt had happrened, but when she told
me afterwards?a?jzasvfurious wvith her and with Mr. Hurter. I think I will have a word
with Charlie 2t scthool tomorrow 2nd ask him to tell his father exactly why Angela was
late. . ‘

. 7

Another thin ng made me furious. Cur neighbours sav the police call at our “house
and started sossiping. Then young Seorge Jerkins bezen to shout at me saying that
our family i;as in trouble with *he police. That started it. I told him he was
D?Obublj the shop-1ifting exzert ‘he volice were looking for. This made him attack
me, a4s I hoved, 2nd we had a real set-to in the street. Up went the windows, and
other kids gathered round z2nd there was quite a scene.

A

. George and I were hauled off home by our mothers, but not before we had given -
each other guite 3z few knocks. UNow I'm furious with him, uy mother, Angela,
Mr, Hunter and with the entire police force! No doubt I will be adding my father to
the list shortly after he comes home! I know he will be pretty angry with me when
hechears about*my street fight!

.

-

mist get a messa.Q'° throuzh to Fr. Hunter about Angela Being late for the

- “gmolo test fox "On ¥Wings of Song".
’ . I suppose Gaorge Jenkins and I will soon be frienily again once the real truth
about the police v§sit is knowm in our street.
‘ from "Pleadure in English - Starse One" published by Longmaﬁé.
. SUGGESTED LESSON PLAN 4
1. Read the passage, at leéest twice, to the group. )

. Simple direct questions’ to0 recap on the narrative line.

3. The dubstance of the passaze is the uay t people react to involvement with the
. - . Tththe police.

g a) Consider and discuss why Angela did not want to tell Mr. Hunter the truth
about her being late for choir practice, Ask the pupils what they would
have done in Angela's place. ’

_jf j b) Consider and discuss if ¥r. Hunter was right to be furious with Angela.

c) Consider and discuss the reasons for the street fight between the writer ,
and George Jenklns

S d) Con31der why/zt was essentlal for the_nzlterﬂtﬁ’ggg‘a'message to ¥r. Hunter.

ERIC - — 99
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SPECIAL WRITING PROGRARMES

The Committee have found that "Write Around Cards". publlshed by Blackie serve
the needs of supplying the right kind of stimulus for this work, though there are
other sultable stlmul; on'offer from other firms. They suggest the following
the card=*it—the Fair*, This consists of six frames, -
111ustrat1ng the adg?ntqres of four teenagers.at a fair. - .

A -

ol =} $AEa8 SV B N V5 ufmnyur:‘é_’w T <_‘,‘;.’i':T“:".‘_'.’_‘;'i‘ T T T T T LT o

1. Teaching in thé story. The stimulus will not be effective for such pupils
unless the teachnglves then a start by asking a series of simple questions to

establish the corftent of the different frames and bring out the development of the
i§ snarrative line. .

! g <

i. How many people are there in the story, and what sert of people are they?

. i
ii. What’'are they talking about in the first frame?

iii. .In the second frame they have arrived at the fair and are 1ook1ng around
i trying to decide what to do. What do they see?

iv.. Thi&tgird frame could be called "A Happy Moment". Why?
v. Hezt they went on the "Dodgems". Are they enjoying themselves?

vi. Next they went on the Big Wheel. %What unfortunate thing happened as
they were going round? :

. .
vii. How does the last frame suggest a happy ending? How dnd this come
about?

.2, Assizmmant, Having asked these questions and encouraged a little simple
. discussion around them, the teacher may briefly recapitulate a suggested
narrative line, and then the pupils can be asked to write their own versions of
the story. One useful method may be for the pup11 to imagine himself or harself as’
one of the four involved in the story.

v
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TYPE 10 — ADDITIONAL PROGRAMIES TO CATER FOR THE SPECTAL NEEDS
: OF THE MOST ABLE PUPILS -

- - -

In mixed ability classes, at the Opposite end of the Spectrum from the Remedial, — -
there will often be children whose abilities are markedly in exoess of the norm.

Frequently such pupils will be left with time on their hands after completing ine
- -- -norgal elass work. Teachers must{%eal;§gkthat 'more of the same' is pot the anaver.

The provision of additional material should be based on the following considerationgT=
a) It should be more exactih% both intellectually and linguistically.

b) It should not overlap ma%?rial that may be used ;ﬁ&subSequent years
by the same children. ' ) .
N ; .I«
- ¢) It should be pleasurable,'since a child who-is werking on his gyn
requires added motivation. .
|
d) The work should be of such a naturé,that it does not place ungue stress
, on the time and personal resources of the administrator. Thexre are
otheif in the class who need his services as a teacher.

SUGGESTIONS

The pfovision of guided Private Reading is one way of sat{sfying all criteria.
In practice it will'probably be best to utilise the exzisting class library, stiffened
by the addition of carefully selected texts of a suitably demanding concept level.

A second possibility is additional language usage practice at a more advanced
level, Teachers will finé that the examples and assignments in 'Language in Use',
publislied by the Schools Cé5pcil, are suitable for individual work.*® ~

‘ A third possibility is the purchase of a few high-quality Resource Books, prefer-
ably with assignments, to be made available on en individual basis. Again, it is
imperative to ensure that the particular book chosen is not one that will be generally

. adopted at a later stage in the course. . '

e .

8 .
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‘ ‘ _ APPENDIX'_II Lo »
- _ : —SUGGESTIONS —FOR—A— DEPARTMENTAL POLICY ;. I
o S ON- - FREQUENCY—OF—PROGRAMHMES -
_ ————— B e e — =3 - = ‘ > i \ . - e _' =
Note: sugges+1ons refer to a typlcal number of times any programme should occur in
a session. . . : i ~ .
I. - Hajor Prggrammeé o . - ) ‘

l. . The.Project:

.
L}

13

1

.

one major and one minor per session.

2. 'Close‘Reading;‘ eiihteen per session. (Some of these will last only one

3.

4.

¢

period, others two).

Frogrammes Using Literature and Related Stimuli.
g - .

' (a) Boetrii It is difficult to allocate=a specific figure to this,
. ' gince poetry can be used in s0 mgny different ways.in
. the -English classroom. See the appropriate sectlon.
(b), . Short Stories: seven.per session. (Some read without comment).
“ (c) Novels: one novel c;ock for class~reading, though private novel-
N _readlng forms an 1mportant part of other programmes.
) (d) Thematic Collection of Varlous Literary and Other Stimuli: .

two per session. .

pE———

(e)

Drauxg Texts:
drams texts.
session.

Y . -

4 difficulty here, depending on the length of the
Assuming. normal one-act plays, about three per

Programmes to Encourage Private Reading: .

at every aval*able 0pportun1ty

in accordance with the reccmmendations in the aypropr¢ate section.

<

."Minor Prqgrammes - : . '
. Loy, T ?
L. Language rrogrammes- three per segaign though it stould be borne 1n~m1nd
) g that much incidental language work will occur 1n other programmes., .
. ' Occasionally, also, direct lessons of a correctlve nature will be required.
S * . 2. Persomal Writing Programmes: two per session. . -
5. Programmes to Explore Issue of Interest by Class or Group Discussion:
: ‘two.per session. / -
' 4o Creatlve Drama: this agaln is a special case depending on the

L ‘ ) avallablllty of spaci#list assistance and the individual ability and
' . interest of the teacher; since conditions vary so widely from sghool to
school, any time allocation would be misleading.

PSR B -
3 “ K e
14

105




- 104 - . T

- . " APPENDIX III . 8

CHECK - LIST FOR -MONTHLY REVIEW

-,

== = T T m T T e e e T e = -

THE OVER-RIDING

The following cuestlons sumarise the main considerations an Engllsh teacher

- should have in mird‘ when conducting the monthly review of progress, remembering
» always the Principle of Balance,: .

. Have the major programmes (i.e. those designated’in Part One by an asterisk) been ’

adequately represented during the month?

Has a note been taken of the essential 1tems that have not appeared or have been

" treated i1nadequately, so that provision can be made for them in the planning of

werk, fer the following month or later?

Has thought been given to the piacing of the more occasional programmes (e.g.
Class or Group discussion) so that the Principle of Balance through the year can

* be observed? . . . e

’

Has there Leén suflicient variety of programmes based on literature? (There are
sub-types a “o e and i% can be.an easy metter to neglect the range offered within
this e of prcgramme.) .

Has undue prominence been given to any activity at the expense of those that are

more vital?

CONSIDERATION I3 BALANCE

i

4
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« ' APPENDIX IV

—_——— - _}..__‘ e e e e e

bthhbfbD bUMbelTLUN bbbflUN FOR A LRM"LAAMLNATLUN TAPER

' __Write the fwo assignments based on the following infermation,. — ¢ —— - - —
'"f*'“"_"—fRead the whole queéf“ before starting to write). o T
\ .

. A. All of your ilfe you have lived in the same house and town. Now your father
is moving to a new job 100 miles away. You will be leaving everyone and
everything that is familiar to you and be going to a-life which will be very

’ strange. You are not really looking forward to this move. Imagine the things

. that would be going through your head as you lie in bed the night before you
move. . .

ASSIGNMENT 1:~ Write an entry for your diary, trying to show these thoughts
- and feelings about all you are leaving behind. (Try to write
about 8 - 10 L}nes). . (8 marks)

Be You have been in your new home’for nearly a month now. Things which you were
dreading have turned out much better "than you expected. ’

. ASSIGNMENT 2:- Write a letter to a friend in your last school, telling him/her
. how you are settling in. Try to show how much your attltude hasg
changed since you wrote your diary entry.
(Your letter should have at least 3 paragraphs) .- (12 marks)

- \
o -
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APPENDIX V- v T
L] ‘ * ) -
S S — - " - THE ATXTLIARY TOLE QP ENGLISH - o ot _

U While thePgreater part of the Committee's recommendations for a balanced
[~~~ English cowrse iy based on the concedt of subyject autonomy within the curriculum -
. 1t is none the less true that there are occasions when.the subject has a legitimate 1
* ancillary role to-play in the working of the scHool. . -

A . .

An example of this might be when there has been an outside visitor to the
school and either a speech of welcome or a letter of thanks has to Pe given. It is
clearly an En@lish Department responsibility to ensure that the task is carried out

as a part of the general learning activity. - ~ . ; %
A further’e'xample of a cgpe for such a special programme may be the need to
- introduce finst year:pupils to the-conventions and disciplines of formal meefings
so that they may be helped to takeddan effective part in such organisations as the
School Couneil and extra-mural Societies. . 7

It is to be hoped that special programies of this kind #ill not o
Y/

4

ur so
frequently as to interfere with the Priaciple of Balance. '| )
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